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UNESCO 


PREFACE 


Since 1956 the Secretariat of Unesco has prepared every year an issue of Education Abstracts intended to ) 
complement the documentation made available for the annual International Conference on Public Education 
at Geneva. 

The main topic of discussion for the Conference this year will be the preparation, selection, and use of 
textbooks in the primary school. The present bibliography is more limited in scope: it attempts to survey 
the literature on the relation between textbooks and improved teaching for international understanding. 

Many experts agree that the encouragement of international understanding in children must begin in the } 
primary school. The young mind must begin at this stage to grasp the essential facts of the basic similarities 
between the different peoples of the world, and, through the study of geography, history and social studies, 
start to understand the reasons why there are differences between peoples. 

This selected and annotated bibliography is centred on the steps that have been taken in revising text- 
books for this end ; but it seems pertinent to review also some material on curriculum development for the 
better teaching of subjects which encourage the growth of international understanding in the child at the ” 
different stages of his physical and mental development. Specific mention is made of Unesco's Major Project 
on Mutual Understanding of Eastern and Western cultural values, as certain aspects of this project involve 
textbook revision and curriculum development at all levels of schooling. But the textbook is only one - if 
the principal = tool in the hands of the teacher and some references are therefore made to the literature of 


teaching aids in general. 


——p, 


The final section of this bibliography lists a few books for children, written with the particular goal 
of helping them to understand other peoples of the world. These books are suitable for inclusion in the cur 
riculum as textbooks, or they may be suggested by teachers to children for recreational reading. The Secre- 
tariat invites readers to suggest further material of this sort which has been proved useful in fostering 


international understanding in children at the primary level. 
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"Rducation", states Article 26 of the Universal 
Declaration of Human Rights, "shall promote 
understanding, tolerance and friendship among all 
nations, racial or religious groups, and shall 
further the activities of the United Nations for the 
maintenance of peace". 

The idea expressed in this simple statement 
inspires all Unesco's work for promoting education 
for international understanding. It lies behind the 
efforts which educators in many countries have 
been making to improve instructional materials so 
that these may contribute to an understanding of 
other peoples and nations. Many maxims express 
this general principle: Love of one's own country 
should not be based on hatred of others. We should 
not tell lies about other countries. We should not 
tell half truths which have the same effect as lies. 
We should not choose to tell only the unpleasant or 
disgraceful things about other countries and only 
pleasant or honourable ones about our own. We 
should not teach contempt for others by disparag- 
ing epithets. We should not apply double standards 


, injudging the same kind of actions. We should not 


r goal 
he cur 
Secre- 
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distort the facts about the past so as to fit in with 
some current political purpose. 
It is worth while to recall such simple moral 


| rules. Without agreement on these, the idea of 


revising textbooks for better international under- 
standing is devoid of sense. The way these rules 
are expressed here may seem naive; but at least 
anyone can understand them. Unfortunately, they 


, are much easier to understand than they are to 


apply consistently in practice. The history of our 
times furnishes a mass of examples of the dis- 
regard - often unintentional, too often deliberate - 
of these standards. 

Textbooks and other teaching materials used in 


' the classroom are obviously among the most 
’ important means by which education can serve the 





At 


goal of international understanding. While other 
materials of instruction, particularly visual mate- 
tials, are gaining in importance, the textbook 
remains the basic tool: it is the most easily 
accessible index of the spirit in which other peoples 
and cultures are presented in the educational system 


, 88 awhole. Hence the efforts that have been made 


” improve teaching materials from this point of 
view have concentrated chiefly on textbooks. 


_ UNESCO'S ROLE 


its first session, the General Conference of 


TEXTBOOKS AND INTERNATIONAL UNDERSTANDING 


Unesco approved a detailed programme for the 
improvement of textbooks and teaching materials 
as aids to international understanding. It was 
contemplated that Unesco would invite Member 
States to study their own textbooks, and draw upa 
set of principles for the authors of textbooks to 
follow; assist Member States and educators' 
associations, if invited, in the presentation of 
events and facts; call world conferences, if neces- 
sary, on specific aspects of the revision and 
improvement of teaching materials; encourage 
Member States and non-governmental bodies to 
make bilatera!t : 1d regional agreements, and pre- 
pare model agr =ments; and make new materials 
available to tex ook writers. 

The progran ne was, of course, far beyond the 
capacities of a1 »wly established international 
agency in the fir st year or two of its existence. 

But it laid down ‘e main lines along which Unesco's 
work in this field '.as been directed since 1946, 
despite certain cha: tes made at successive sessions 
of the General Conference. 


BACKGROUND 


This work had various antecedents. Between 1929 
and 1939, teachers’ associations in a number of 
countries pressed for the elimination from history 
textbooks of all biased or militaristic information. 
Bilateral meetings were organized between German 
and French historians, and a joint committee of 
representatives of the five ''Norden" Associations 
studied the textbooks of Denmark, Norway, Sweden, 
Finland and Iceland. The International Institute of 
Intellectual Co-operation also studied the problem, 
and drafted a model bilateral agreement. At the 
Seventh International Conference of American States 
in Montevideo in 1933 the Latin American States 
adopted a Convention on the Teaching of History, of 
which the first article reads: ''To revise the text- 
books adopted for instruction in their respective 
countries, with the object of eliminating from then 
whatever might tend to arouse in the immature mind 
of youth aversion to any American country." On 
the other hand, in the years before the war of 
1939-1945, textbooks in some countries were 
directed to propaganda purposes hostile to inter- 
national co-operation and understanding - a fact 
which the authors of the 1946 plan could not forget. 
During and soon after the war, two major text- 
book analysis projects were carried out in the 
United States of America on the treatment of Latin 





America and the treatment of Asia in American 
textbooks and teaching materials. 

Unesco's first efforts were directed toward 
reviewing previous experience and drawing up 
practical suggestions for use by Member States in 
the examination of their own textbooks. An inter- 
national seminar on ''the improvement of textbooks, 
particularly history books", held in 1950, marked 
a turning point: the experts who met there made 
definite plans for future co-operation. 


BILATERAL ACTIVITIES 


The textbook revision activities inspired by Unesco's 
initiative have made progress in many countries. 
First, many studies have been carried out by 
educators from pairs of countries. These bilateral 
meetings, which have taken place especially in 
Western Europe, have come about in a variety of 
ways. In some cases, it is simply that a group of 
teachers has spontaneously decided to get into touch 
with a group of colleagues in another country. Those 
taking part may include leading members of asso- 
ciations of history teachers. In other cases, 
teachers have met through their professional 
unions; or there may have been consultations 
between the representatives of various educational 
institutions. In one instance, the first step was 
taken at the request of a Ministry of Education, 
which entrusted the task to an educationist. Often 
again, meetings have been arranged by National 
Commissions for Unesco. Good accounts of many 
such meetings and their recommendations have been 
published in the Internationales Jahrbuch fur 

~The standard procedure of bilateral meetings 
consists of first establishing contacts, and some- 
times holding a meeting for the exchange of 
information on teaching conditions in the two 
countries, and then of the following phases: (1) 
exchange of manuscripts, proofs and textbooks; 

(2) examination of textbooks (complete, or confined 
to certain periods or topics); a list of points of 
contention has sometimes been prepared before the 
examination of textbooks, or sometimes after; (3) 
reports submitted by the rapporteurs; (4) discus- 
sion of reports submitted, orally or in writing; 

and (5) drafting of conclusions reached by the two 
groups of participants. 

These conclusions, accepted by both sides, may 
lead to two distinct sets of recommendations, since, 
although the facts are accepted by both sides, they 
may be treated in two quite different ways in the 
textbooks of the two countries, in accordance with 
the school curricula and the individual outlook of 
each country. 

The preliminary meeting is important, as a 
means, firstly, of fitting the problem of the revi- 
sion of textbooks into the general background of 
teaching systems as a whole; and secondly, of 
drawing up a list of questions for discussion. 
Experience has shown that bilateral consultations 








require time and preparation, and that a certain natu 
period must elapse between the initial discussions In 0 
and the actual exchange of textbooks. Failure to 


arrange for the exchange of textbooks early enough ie 
will lessen the efficiency of the committee's work @ conc 
at a later stage; whilst exchanges made on too proc 
small a scale, or on too empirical a basis, provid exce 
insufficient information, with consequent distortion Ine 
of the results of the analysis. The exchange of mat 
manuals must take place at a fairly early stage, pupi 
since it constitutes the first constructive and and 


practical step on the part of a committee adopting » It is 
the method of exchange and bilateral revision of 


inn 

textbooks. only 
Another development has been a multilateral that 
inquiry sponsored by the Council of Europe into the prof 
presentation of the idea of Europe in history text- gay 


books. The inquiry has been conducted througha we 
series of annual conferences of historians (1953- 


/ trer 

1958), each preceded by an international exchange ang 
and appraisal of textbooks. The treatment of regi 
successive periods of European history has thus past 
been studied. mor 
| pre 

I 

EAST-WEST UNDERSTANDING » bee! 
Con 


Unesco itself has sought in recent years to enlarge! arp; 
the field of action by associating Asian countries {reg 
with those of the West in a long-term programme 454} 
for textbook revision. y aco 

The scope of this study was stated in a plan Asi; 
circulated to Unesco Member States in 1953.(1) "The 5. ¢ 
regions to be covered by a simultaneous study of | tea, 
the textbooks have been chosen according to the held 
urgency of the need. One of the anomalies of the | text 
present world situation is that two vast groups of | and 
countries - the countries whose traditions are thosq gy, 
of Western Europe, and the Asian countries - have! (oy 
only a fragmentary and distorted idea ofeach other, spe 
This mutual misunderstanding showed itself on in S 
several occasions during the Unesco seminars on } pley 
the improvement of textbooks (Brussels, 1950) and) pg, 


on the teaching of history (Sévres, 1951). exc 

"School pupils of the first group of countries are 7 
too often taught ideas about the Asian peoples that ang 
are related less to reality than to the history of | man 


European or 'Western' expansion, whereas in Asia ne, 
many teachers and pupils have hitherto been able ( book 
to see the world only through the eyes of their OWN} go}, 
country or of the foreign country most influencing | egy 


them. | rela 
‘'Now that several Asian countries have won their Pro 
independence or are undergoing changes which | Wes 


profoundly affect the nature and importance of their fey 
relations with the rest of the world, the dangers of / obje 
this mutual ignorance are obvious. It gives rise ‘ 
misunderstanding and risks provoking, perpetuat- 
ing or aggravating international tensions. TRE 
"The trend of development of the Asian countries | 
) Som 
wor] 
(1) UNESCO/ED/130. 
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naturally influences textbooks and teaching materials. 
In many cases it inspires far-reaching alteration 
or even complete revision of existing material. 

In other cases, the structural changes in social 
conditions and methods of teaching lead to the 
production of entirely fresh material. This is an 
exceptional opportunity, which should not be missed. 
Ineither case, revision of textbooks and teaching 
materials should be directed towards providing 

pupils with a wider view of the world as a whole 

and strengthening friendship between the peoples. 

It is also important that textbooks prepared for use 
innew States should avoid the errors that have been 
only too frequent in other parts of the world, and 

that their teaching materials should from the outset 
profit by the experience gained elsewhere. At the 
game time, the textbooks of countries bred in the 
Western European tradition should reflect present 
trends in Asia, so that relations between European 
and Asian countries may cease to be based on 
regrettable attitudes for which the textbooks of the 
past are to a great extent responsible. This involves 
more accurate knowledge of both the past and the 
present history of the Asian peoples." 

By the end of 1956, considerable progress had 
been made in the Occident-Orient Project. National 
Commissions in a large number of Western countries 
arranged for reports to be written appraising the 
treatment of Asian life and culture in the textbooks 
of their own country. On the basis of these reports, 
acommittee of educators from the West and from 
Asia met at Unesco (May 1956), and issued a report 
on the treatment of Asia in Western textbooks and 
teaching materials.(1) In 1958, a conference was 
held in Tokyo on the treatment of the West in Asian 
textbooks and teaching materials;(2) the elaborate 
and thorough studies of Japanese textbooks carried 
outunder the auspices of the Japanese National 
Commission in preparation for this meeting were 
specially remarkable. Reports from other countries 
inSouth and East Asia threw much light on pro- 
blems of textbook production and laid a realistic 
basis for future programmes of international 
exchange. 

The theme of understanding between Occident 
and Orient has been adopted in recent years in 
many parts of Unesco's programme. Accordingly, 

, Unesco's activities for the improvement of text- 

( books are now closely linked with programmes of 
scholarly and cultural exchanges and of adult 
education through all media, the group of cor- 
related activities being designated as the Major 
Project for Mutual Appreciation of Eastern and 
Western Values. It is hoped that, during the next 
few years, all who wish to promote Unesco's 
objectives will try to stress this theme. 


‘ 


| TRENDS 
Some trends of current thinking about the future 
, Work in this field may be indicated. 

(1) Strong efforts are being made to develop 


bilateral activities between countries of Asia and 


countries of the West. It is essential to multiply 
such projects, even though some of them may be 
quite small. Bilateral exchanges and consultations 
have the advantage of dealing with precise or 
limited questions and ones of immediate interest 
to the participants (the treatment of their own 
country in the textbooks of the other). 

(2) Efforts are being made to involve a larger 
number of practising teachers to take part in these 
studies, in consultation with academic specialists. 
It is recognized that there is a vast body of teach- 
ing material, used in primary and junior high 
schools, which should be studied from the point of 
view of the impression it gives about other peoples. 
These elementary materials tend to be neglected 
if the work of analysis and revision is left entirely 
to professors, who are more concerned with 
higher education. 

(3) Interest is shifting from the correction of 
errors and faults in existing textbooks toward long- 
range constructive measures for improving the 
presentation of other cultures both in their historical 
setting and in their contemporary development: 
the detailed examination of existing texts, and 
reports on them, is thus seen as only one step in 
arousing interest in such programmes. Exchange 
and co-operation among scholars and social 
scientists, such as is being actively promoted by 
Unesco, will furnish the indispensable basis for 
such improvements in teaching materials. Unesco's 
own programme for textbook improvement will 
encourage meetings of teachers and scholars to 
consider how important topics might be treated, 
and will help publishers and textbook writers to 
obtain access to reliable sources of information. 
Stress will be laid on having materials produced 
and distributed which will help the textbook writer 
or producer of other materials, such as filmstrips 
or children's books, to understand how other 
peoples see themselves. 

(4) It is reasonable to expect too that attention 
will be directed more in the future to the appraisal 
of the reference books on which producers of 
teaching materials must largely depend. 

(5) Further projects for the improvement of 
instructional materials about other peoples will 
probably be linked, more than in the past, with 
plans for revising the curriculum and examination 
syllabuses. 


PROBLEMS 


Evidently, developments along these ambitious lines 
will encounter numerous difficulties. Contacts 
between educators from widely distant countries 

are difficult to establish and maintain. The exchange 
of books and other teaching materials is expensive 
and slow, and still encumbered by import duties 


(1) UNESCO/ED/ 147. 
(2) UNESCO/ED/163. 





and regulations. Educational authorities find it 
hard to meetthe costs, even of occasional meetings 
of their own national textbook committees. The 
language barrier is increasingly formidable, as 
textbooks are produced in more and more national 
or local languages. How to make source materials 
-available to writers in their own languages, and 
how to make the contents of textbooks accessible for 
study by persons using other languages, are two 





sides of the same problem. 


Many countries lack centres for textbook 


research and personnel who can plan and direct 


the necessary inquiries and analysis. 
when such centres exist, 


Even 
the question of the 


contribution of the textbook to international 


understanding may be of only marginal interest. 

Ways can be found of overcoming such difficultie; 
Unesco can make some contribution in this directig,, 
and Unesco National Commissions in various 
countries which give full moral and a little financia) ! 
support to such projects can count on voluntary anj 
enthusiastic help in educational circles. The essen. 
tial requirement is a firm conviction that educatioy 
including textbooks and teaching materials, should 
contribute to international understanding and co- 
operation; that it is in the common interest of al] 
that children in schools everywhere should be give,’ 
a fair picture of other countries; and that free and 
frank exchange of knowledge, ideas and suggestion 
should be encouraged and strengthened. 





Asi 
b 


o 


4. 


Th 
grc 
twe 
try 
tre 
dif 
cul 
tho 
we! 
tea 
pel 
the 


e rey 


GENERAL WORKS 


‘Are our children learning history with a slant?' 
Special issue: The Unesco Courier (Paris), 
March 1956. Also published in French and 
Spanish. 





In this issue the Courier examines a few of the 
questions historians and teachers have been asking 
recently about the picture of other countries and 
cultures which children seem to be getting from 
many history books. 








The introductory article 'How biased are our 


history textbooks?', reviews some of the attempts 
made to revise history textbooks by bilateral 
consultations, in which teachers and historians 
bring to each other's attention facts which they 
think relevant and reasons why different interpre- 
tations are current in their respective countries. 


Among the other articles in this issue, one deals 


with an inquiry into history textbooks made by some 
25 Western countries at Unesco's suggestion, and 
another - also as a result of a suggestion from 
Unesco - gives the main conclusions of three special 
studies carried out by the Belgian Federation of 
History Teachers, showing what information pupils 


are getting about Asia. 


The issue also contains an 


Asia quiz, based on information which has appeared 
in previous issues of the Courier. 


2. 


Bureau international catholique de l'enfance/ 
International Catholic Child Bureau/Oficina 
internacional catélica de la infancia. Eléments 

de bibliographie sur 1'éducation du sens inter - 
national chez l'enfant/Bibliography on the 
development of an international sense in children/ 
Bibliograffa sobre el desarrollo del sentido 
internacional en los nifos. /Paris, 1955/. 

30 p. Processed. ae 




















This bibliography is one of the working papers 


6 


prepared for the fifth congress of the International 
Catholic Child Bureau held in Venice in May 1955 ? 
It lists books, articles and audio-visual material 
arranged according to the different themes of the 
congress. The largest part of the bibliography is 
devoted to works related to developing an inter- 
national sense in the schools through teaching ) 
subjects such as modern languages, history and 
geography. Other themes discussed at the congress 
were: developing an international sense through 
the family and pre-school education, children's 
organizations, the press and literature for children, 
religious education, development of an international 
sense and the problem of migrations, problems of 
the metis (mixed blood) child, international 
consciousness and mental health. 


3. Dance, E.H. 'History textbook revision in 
Europe’. Shiksha (Lucknow, United Provinces), 
vol. X, no. 1, July 1957, pp. 80-84. 





Describes the League of Nations 'Casares plan' for 
history textbook revision, showing that the results 
were not wholly satisfactory; since the Second 
World War, progress is due to a general desire to ( 
improve textbooks rather than to orders imposed 
by an international body. The author recounts the 
measures that have been taken, and describes the 
work of various bodies such as the International 
Textbook Institute, the Council of Europe and 
Unesco in this field. Examples are given of \ 
omissions and distortions appearing in European 
textbooks, with the different reasons (religious, 
political, historical enmity etc.) for prejudice, 
which in many cases is the basis of distortion. The 
author comments on the survey made by Unesco 0n | 
the treatment of Asia in Western textbooks (see — 
Abstract No. 19) and expresses the opinion that, !, 
a similar survey of the treatment of the West in 
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Asian textbooks, the comparative results would 


be similar. 


4, Dance, E.H. History without bias? London, 
The Council of Christians and Jews, 1954. 57 p. 





This pamphlet, described as ''a textbook survey of 
group antagonisms", summarizes the results of a 
two-year inquiry to determine whether, in one coun- 
try - Britain in this instance - afair and adequate 
treatment is accorded in history textbooks to the 
different human groups, racial, national, social, 
cultural and religious. The textbooks studied were 
those used inteaching the age group 11to15, and 
were examined and criticized by more than fifty 
teachers of history, publishers and other interested 
persons. The names ofthe examiners and a list of 
the books studied are given as appendices to the 


> report. 
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No hard and fast conclusions are drawn but it 
appears that English history texts attempt to give a 
fair presentation of historical facts, and many of the 
textbooks examined are likely to promote good 
human relations. Certain specific sections of the 
community find points for criticism in individual 
texts - on religion, politics, racial self- 
consciousness, etc. 


§. Fédération internationale des Associations d'in- 
stituteurs/International Federation of Teachers 
Associations. L'enseignementde la géographie 
a l'école obligatoire etla compréhension inter- 
nationale/The teaching of geography within the 
framework of compulsory education and inter- 
nationalunderstanding. N.p., n.d. 45 p. 
Processed. 

















Inthis report fourteen countries have replied to a 
questionnaire sent out by the International Federation 
of Teachers Associations onthe teaching of geography 


, 48 a means to promote international understanding. 
Each country was asked to state the purpose offi- 


cially fixed for the teaching and the contents of the 
syllabus for the various years of compulsory 
schooling, to describe the teaching material with 
which the schools are equipped for the instruction, 
toexplainthe methods generally in use at the various 


_ levels of compulsory education, and finally to put 
‘ forward suggestions with a view to giving a better 


| compulsory schooling. 


place than in the past to the teaching of geography 
in the service of international understanding. 

6. . Enseignement du civisme 
et compréhension internationale/The teaching of 
citizenship and international understanding. 
Lausanne, 1958. 45 p. Processed. 











This pamphlet gives the national answers to a 
qestionnaire on the teaching of citizenship and 
international understanding during the period of 
It was presented and 


discussed as one of the topics atthe Federation's 
’ Rome congress in 1958, 


The following countries supplied answers through 
their affiliated national teachers' associations: 
Denmark, France, England, Scotland, Germany, 
Iceland, Netherlands, Israel, Norway, Sweden, 
Switzerland, Yugoslavia. 

Among the questions to answer were the 
following: 

From what age is education in citizenship 
compulsory? What place is assigned to the teaching 
ofinternational citizenship and the knowledge of 
international institutions and their achievements? 
What suggestions can your association put forward 
for increasing the importance of the rdle played by 
the teaching of citizenship and for making the child 
aware that, besides being a member of a national 
community (nation-country), he belongs also to 
a world community, working towards common 
ends such as peace, security and a more fully 
integrated life for all? 


7. Fradier, Georges. East and West, towards 
mutual understanding? Paris, Unesco, 1959. 
49 p. Also published in French. 








Describes the lack of mutual understanding 
between Orient and Occident owing to insuffi- 
cient information in school education and the 
distortion of material in textbooks, and puts the 
question "Is it possible without years of study 
to know the Orient well enough to appreciate its 
cultural values?"'. The answer lies in the 
Oriental contributions to Occidental culture - 
which exist on such an everyday plane that 
people may not recognize them for what they 
are. Explained in terms of what they may see 
in museums, what they may read as literature, 
what they use in everyday life such as paper, 
it is evident that people are surrounded by 
influences which, once understood, can lead to 
a deeper appreciation and understanding. 

A final section describes the activities of 
Unesco under the Major Project for Mutual 
Understanding of Eastern and Western Cultural 
Values- such as the granting of scholarships 
and fellowships for mutual study, the work 
undertaken for improving school curricula, the 
revision of textbooks, the bibliographies suggest- 
ing books for recreational reading for and by 
teachers and others, the translation of master- 
pieces of Arabic, Persian, Indian, Chinese and 
Japanese literatures, exhibitions of painting 
and sculpture, and the use of press, film and 
radio. 

It is hoped that the Member States of Unesco will 
undertake similar national programmes, perhaps 
through national committees inciuding specialists 
in the studies of civilizations and in the social 
sciences and teachers at all levels of education. 

In many countries steps have already been taken 
to improve the content of teaching and the training of 
teachers in order to work out educational methods 
of the East and West. This project is a long-term 
one, and willbe pursued over a ten-year period. 





Hill, C.P. Suggestions on the teaching of 
history. Paris, Unesco, 1953. 117 p. 
(Towards World Understanding, IX). Also 
published in French. 





Seventy teachers from 32 different countries met 
in the summer of 1951 at Sévres, near Paris, in 
an international seminar organized by Unesco, to 
discuss the teaching of history as a means of 
developing international understanding. The seminar 
was divided into four working groups, three of them 
concerned with teaching history to different age 
groups and a fourth with the training of the teacher 
of history. Discussions in all the groups covered 
a wide range of problems concerning subject 
matter, syllabus and methods of teaching history. 

This book is the report of the Sévres seminar. 
The author has analysed the suggestions made by 
the participants and interpreted their conclusions, 
incorporating many suggestions made by experts 
from various countries. The main emphasis is on 
the contribution which the teaching of history can 
make to international understanding, but the theme 
is developed within the general framework of 
considerations relating to the content and methods 
of history teaching. 

The different chapter headings are: 1. Inter- 
national understanding and the teaching of history; 
2. Syllabus and subject matter; some general 
considerations; 3. Methods and teaching aids; 

4. The teaching of history to children under twelve 
years of age; 5. The teaching of history to children 
between twelve and fifteen years of age; 6. The 
teaching of history to children between fifteen and 
eighteen years of age; 7. The teaching of history. 

There is a bibliography of English and French 
books and pamphlets on teaching in general and the 
teaching of history in particular. Translations of 
the book have been made by various National Com- 
missions for Unesco, and there are editions in 
Arabic, Bahasa and Japanese. 


9. International Federation of Organizations for 
Scholastic Correspondence and Exchanges. 
International scholastic correspondence; a 
guidebook. Paris, 1956. 71 p. (Papers... 
no. 4), 





This guide outlines the object and activities of the 
International Federation of Organizations for 
Scholastic Correspondence and Exchanges, also 
known as FIOCES. 

The object of FIOCES is "to contribute to the 
knowledge of foreign languages and civilizations 
and to help bring together young people of all 
nations by furthering international scholastic 
exchanges including: international scholastic 
correspondence, individual and group visits to 
foreign countries, international holiday camps, 
etc." 

The guide shows how international scholastic 
correspondence can be used as an aid to teaching, 
explains the experiment of linking of schools, 


8 








gives a brief description of the general organizatio, 
of the national bureaux at present operating in the 
various countries and lists in appendices the 
bureaux affiliated to FIOCES with information on 
their history and organization and the statutes of 
FIOCES, 

Some of the publications of FIOCES have 
appeared in Spanish and German and once a year 
the organization publishes a bulletin in French also 
containing articles in other languages. 


10. Internationales Jahrbuch flr Geschichtsunter- 
richt. Band I- Braunschweig, Albert Limbach 
Verlag, 1949- 











In 1949, the General Assembly of the German 
Union for Education and Science (Gewerkschaft 
Erziehung und Wissenschaft) appointed a special 





) 


committee to study and make recommendations for ? 


a new approach to the teaching of history. The 
results of the committee's studies were issued in 
the series Internationales Jahrbuch flr Geschicht- 
sunterricht, which is edited by Professor G. 
Eckert at the Internationales Schulbuchinstitut of 
Brunswich and of which six volumes have so far 
appeared. 

Volume I deals mainly with general problems 
of history teaching in Germany at the various levels 
of education; there is a detailed bibliography of 
publications related to history, containing some 
300 items. Volumes II and III follow the same 
general pattern and contain a series of monographs 
on the teaching of history in individual countries, 
i.e. Belgium, France, Germany, Greece, Ireland, 
Mexico, Turkey, United Kingdom and United States 
of America, and also an account of the bilateral 





consultations between historians and history teachers 


Starting with Volume V, the yearbook is divided 
into three parts, one containing studies which are 
reviewed, a second part with discussions, anda 
third part with reports on meetings, announcements 
of coming conferences and projects, book reviews, 
bibliographies, etc. The last volume published 
(1957) contains a useful bibliography (pp. 210-231), 
covering the years 1955-1957 on international text- 
book revision. Some of the articles also appear in 
English. 
exist as offprints. The bibliography mentioned 
above is available in that form, as are the recom- 
mendations of the German-Belgian Conference in 
1954, the German-English, and the German- 
American in 1955 and the German- Austrian in 1956, 
to name only a few. 


11. Internationales Schulbuchinstitut, Braunschweig. 


Geschichtsunterricht, Briicke zwischen den 
V8lkern. Braunschweig, A. Limbach Verlag, 
1954. 50p. 





An account of the work of a conference of European 
historians and history teachers held at Calw in 
Germany in August 1953. 

Delegates from 14 countries described the work 
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of history textbook revision in their countries, in 
some cases also describing bilateral programmes 
concerned with mutual study of textbooks between 
neighbour ing countries. Also discussed were 
proposals for the formation of a European Federa- 
tion of History Teachers, the need for further 
pilateral agreements for the study of textbooks, the 
exchange of history teachers between countries, 
future international or European studies of history, 
the importance of historical exactitude rather than 
educational advantage for determining the content 


) of textbooks, foreign collaboration in the prepara- 


tion of national textbooks, etc. 

The Conference resolved to encourage the 
continued revision of textbooks for three periods: 
the Middle Ages, Modern Times and Contemporary 
History. 


; 12, Lauwerys, J.A. History textbooks and inter- 





national understanding. Paris, Unesco, 1953. 
82 p. (Towards World Understanding, XI). 
Also published in French. 





A short book of suggestions on the improvement of 
history textbooks as an aid to international under - 
standing, based on the discussions and conclusions 
of the Unesco seminar on the improvement of text- 
books, held at Brussels in 1950. It sums up the 
best methods for the evaluation and improvement 
of history textbooks from the point of view of form- 
ing opinions and attitudes favourable to education 
for living in a world community. 

A Japanese edition of this book was published 
by special arrangement with Unesco. 


13,'Orient-Occident'. The Unesco Courier (Paris), 
December 1958. Also published in French, 
Spanish and Russian. 





| Several issues of the Courier have been devoted to 


the East-West Major Project and to the Mutual 
Appreciation of Cultural Values (see particularly 
June 1956; January, June 1957; April, June 1958). 
Their issue is a further attempt to present some of 
the important problems and to survey a few of the 
activities to which Unesco attaches particular 
significance. 

One article in this issue explains the East- West 
Major Project, giving the plans already under way - 
such as social science studies related to the evolu- 
tion of the modern East, fellowships for study and 
research on various civilizations - and listing the 
principal reference works. The new activities 
which will be added later are also noted: a survey 
of the teaching of Eastern and Western literatures, 


' fellowships to train more translators capable of 


presenting the western literatures, fellowships to 
‘rain more translators capable of presenting to the 


| western public the great representative books of the 





East, the development of university institutions for 
the Study and presentation of cultural knowledge of 
different regions and the organization of exchanges 
between them. An important field for long-term 





action is to revise curricula, textbooks and other 
teaching materials. 

Another article discusses at some length the 
chances of real understanding between Orient and 
Occident, an effort at understanding which the 
author regards as an educational enterprise in the 
broadest sense of the word. 

A special tribute is paid to Gandhi, by publish- 
ing a selection of his thoughts taken from a new 
book entitled All Men are Brothers, in which 
Gandhi's life and thoughts are given in his own 
words. 

Illustrations, mostly taken from recent publica- 
tions on Asia, showing daily life, customs, costumes, 
people, wild life, art, sculpture, industry and many 
other aspects of the countries of Asia. 





14. Robinsohn, Saul B. 'VUlkerverbindender 
Geschichtsunterricht'. International Review of 
Education/Internationale Zeitschrift flir 
Erziehungswissenschaft/Revue internationale 
de pédagogie (Hamburg, Unesco Institute for 
Education), vol. IV, no. 4, 1958, pp. 440-459. 











"After discussion of some basic principles concern- 
ing the rdle played by the teaching of history at the 
present time, the author examines the extent to 
which history syllabuses in use in several countries 
are suited to developing an historical sense in keep- 
ing with modern needs. His analysis is based 
particularly on a study published by Unesco in 1953 
on the history syllabuses of 53 countries, and also 
on a number of recent experiments and publications. 

"It has been found possible to divide the 53 
national history syllabuses here examined into 
seven main groups, according to the historical, 
geographical and political position of the respective 
countries. On the basis of this classification, the 
author shows how, in the different groups, emphasis 
is divided between local, national, and world history. 
He examines the lessons which may be learned from 
the solutions adopted, and in what ways they are 
inadequate or may be sources of danger. Particular 
attention is drawn to the following points: 

''(1) Integration of 'gereral' history - European 
or world - in the continuous current of national 
history, which is at present the general practice in 
elementary schools, is practical only in those 
countries which may be described as the great 
European powers; but even in those countries this 
method would lead to the neglect of major trends of 
world, especially non-European, history. 

''(2) Over-emphasis of national history has brought 
about, in certain countries, disproportions and 
romantic distortions which are serious obstacles tu 
forming correct concepts of world history. 

(3) Certain non-European countries, on the other 
hand, such as India or New Zealand, have, by the 
nature of their historical evolution, often reached a 
more universal view of history and, thereby, a 
truer understanding of interrelations of general 
importance. 

'(4) A stronger interest in social history and the 
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adoption of a sociological approach are conducive 
to the widening of historical perspective and to the 
use of more flexible methods - such as lines of 
development, combination of geographical and 
historical data - which make it possible to empha- 
size general tendencies and common elements in 
the history of many peoples. 

"In conclusion, the author expresses the opinion 
that a syllabus which takes these factors into 
account must guard against introducing the teaching 
of history as such at too early a stage, and must 
avoid the usual mixture of historical and mytho- 
logical elements. It will begin with a study of the 
development of the immediate surroundings, and 
then go on to a study of prehistorical subjects and 
of social and cultural elements of ancient history. 
At this point, schools of the Western World will 
have to pay much more attention to countries of the 
Far East than they have so far done. Up to this 
stage, a combination of history and other disciplines, 
particularly geography, can be useful. For medie- 
val and modern times, i.e. for the periods of the 
national development of most modern nations, 
subject matter should be selected, as far as possible, 
with a view to the important trends of general 
history, always stressing the economic, social and 
cultural aspects." 

This article, written in German, is summarized 

in both English and French. The text given here is 
the English summary. 


15. Scarfe, N.V. A handbook of suggestions on the 
teaching of geography. 4thed. Paris, Unesco, 
1958. 101 p. (Towards World Understanding, 
X). Also published in French. 








In the summer of 1950 Unesco organized at Montreal 
an international study conference on the teaching of 
geography as a means of developing international 
understanding. Twenty-three nations were 
represented. 

The author, who attended the Conference, here 
collects and analyses the suggestions made by the 
participants, interprets their conclusions, and adds 
such material as he found it necessary to include in 
order to make as complete a review as possible of 
geography teaching as a means of stimulating 
international understanding. 

The book attempts to indicate the ways in which 
good geography teaching can help attitudes of inter- 
national goodwill to arise naturally in children's 
minds. It is divided into four main chapters: 

I. Geography and International Understanding. 
II. Some Suggestions on Syllabuses and Teaching 

Methods. 

III. Aids to Teaching. 
IV. Conclusions. 

Among the appendixes, one on the training of 
teachers has been included, in the belief that inter- 
national understanding can be 'caught from' - as 
well as taught by - internationally minded teachers. 

The book is limited to a consideration of the 
value for international understanding of geography 
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when taught as a separate subject; but this does 
not mean to imply that geography is thought of 

as being apart from education as a whole, or as 
unconnected with other branches of knowledge, |t_ 


is addressed to teachers of geography in both }; 


primary and secondary schools and to educational 
authorities in all parts of the world. The teaching 
methods recommended are based on the know- 
ledge and experience of educators from many 
different countries. It is hoped that, wherever 
possible, these methods will be applied or 


adapted in geography teaching and that experi- : 


ments along the lines suggested will prove one 
of the many valuable results of the exchange of 
views and information set in motion by the 
seminar at Montreal. 

Translations of the book have been made, 
and editions exist in Arabic, Bahasa, and 
Sinhalese. 


16. Unesco. Better history textbooks. Paris, 
1951. 29 p. (Unesco and its programme, VI), 
Also published in French and Spanish. 





A brief and clear account of the seminar organized 


by Unesco in 1950 on the improvement of textbooks, » 


particularly history textbooks, gives the discussion 
outline followed by the study groups and summaries 
of main conclusions. The seminar gave rise to 

many international studies and meetings for the 

revision of textbooks. 


17. . Bilateral consultations for the 
improvement of history textbooks. Paris, 
1953. 47 p. (Educational studies and 
documents, no. IV). Also published in 
French. 








This document describes the work carried out 

since the end of the Second World War by bilateral 
committees or bodies whose task has been to frame 
recommendations, after a critical study of text- 
books, for improving them with a view to better 


mutual understanding between the countries | 


concerned, 

An introductory statement defines generally 
what is meant by "bilateral committees", pointing 
out that for the most part they are small groups 
organized by a few individuals, not on a permanent 
basis. Their composition may vary from one 
meeting to another. Although encouraged by the 
authorities, most of them have no official status. 

The greater part of the text is devoted to dis- 
cussing the various meetings which have taken 
place onthe subject, and a list of guiding principles 
is given for revision of textbooks. These include: 
1. Correction of factual errors; 2. Filling in 
omissions, whether unconscious or intentional; 
3. Elimination of tendentious treatment, and 
insulting or ill-chosen terminology; Increasing 
attention, where it had previously been insufficient, 
to other countries, including cultural, social, and 
economic factors and the history of art. 
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18. Unesco. Co-ordinated experimental activities 
in education for international understanding 
and co-operation; interim report; activities 
in 1955 and 1956. Paris, 1957. 69 p. 
(UNESCO/ED/149). Also published in 
French. 














An interim report on two years of progress 
(January 1955 to October 1956) made by schools 
participating in the programme now known as 
Unesco Associated Schools Projects in Education 
for International Understanding. 

The purpose of the scheme, which was initiated 
by Unesco in 1954, is to encourage secondary 
schools in different countries to carry out projects 
or experimental activities designed to increase 
knowledge of world affairs and international under- 
standing, with emphasis on the aims and work of 
the UN and the Specialized Agencies and on the 
principles of the Universal Declaration of Human 
Rights. The report reviews the activities of about 
one hundred schools in 32 countries. The number 
of participating institutions has now increased to 
141 in 41 countries, and includes some teacher- 
training schools. 

An introductory section describes the aims 
and scope of the projects and comments on the 
methods and materials used, the types of projects 
carried out, and the services offered by Unesco to 
participating schools such as documentation, 
fellowships and assistance with regional seminars. 

The greater part of the report is devoted toa 
description, school by school, of the various 
projects carried out within the programme and of 
the results, in terms of increased knowledge and 
change in attitudes, which may have been observed. 








19, . The treatment of Asia in western 
textbooks and teaching materials. Paris, 1956. 
23 p. (UNESCO/ED/147). Also published in 
French. 








In May 1956, a committee of educators from 
sixteen countries was convened by the Director- 
General of Unesco to study the question of the 
improvement of teaching in Western schools about 
Asian peoples and civilizations and to exchange 
ideas on the problems involved in the better 
presentation of the history, geography, life and 
cultures of these peoples. Reports had been 
received from a number of Western countries and 
these, together with some background papers 
prepared by specialists, provided the basis for the 
committee's discussions. 

The present document summarizes the com- 
mittee's observations and conclusions under the 
following headings: the general problem; selection 
of subject matter; methods and resources; recom- 
mendations for follow-up action. 

: An annex to the report gives suggestions on 

the content of programmes for teaching about 

Asian peoples" intended for the use of textbook 
witers, persons responsible for planning curricula 
ad classroom teachers. 


20. . The treatment of the West in textbooks 
and teaching materials of South and East Asia. 
Paris, 1959. 22 p. (UNESCO/ED/163). Also 
published in French. 








A report of a meeting of experts on the improvement 
of textbooks and teaching materials, organized by 
Unesco in Tokyo in 1958 with the co-operation of 
the Japanese National Commission for Unesco. 
The main business of the meeting was to make 
constructive suggestions for action in the next few 
years designed to help publishers and writers of 
textbooks, and producers of teaching aids, in the 
countries of South and East Asia to produce teach- 
ing materials, technically of good quality, giving 
an accurate, up-to-date, fair and objective treat- 
ment of the West. 

The report contains the recommendations of 
the committee (42 educators from 25 countries) 
concerning (a) objectives and principles to be 
established in developing understanding of other 
peoples, (b) means for ensuring continuous improve- 
ment of textbooks, (c) the importance of audio- 
visual aids, (d) supplementary materials, and (e) 
the rdle of scholars. 

This document supplements the report of the 
meeting of experts on the treatment of Asian 
countries in Western textbooks (UNESCO/ED/147), 
and the two together provide the basis for long 
term programmes for improving the contribution 
of textbooks and teaching materials to international 
understanding. They are central documents in the 
schools' programme in Unesco's Major Project for 
Mutual Appreciation of Eastern and Western 
Cultural Values. 


21. Vigander, Haakon. Mutual revision of history 
textbooks in the Nordic countries. Paris, 
Unesco, 1950. 36 p. Also published in French 
and German. 








An account of the work of the "Norden" associations 
on history textbook revision. The principles that 
guided these Scandinavian organizations were that 
they should be international, mutual and positive 

in their deliberations and decisions. The author 
hopes that the report on this experiment will help 
other nations to use similar techniques. 

A short introduction gives the historical and 
cultural background common to the five countries. 
The origin and work of the ''Norden" associations 
are outlined, followed by the organization of the 
mutual revision, the results of this revision, and 
the agreements and measures taken to give effect 
to the findings and recommendations of the joint 
committee of the countries concerned. As to the 
negative objective of the mutual revision - the 
avoidance of offensive statements - success has 
been complete. Some improvement has also been 
made with regard to the positive task of the revi- 
sion programme - fuller, more factual, accounts 
of the history of the neighbouring Nordic countries. 
The author does not, however, think that any 
further progress can be made iowards improvement 


1! 








of textbooks of Nordic history untilthe whole subject 
matter has been revised by professors of history 
and historians. 


There is a bibliography. 


22.'When the school transcends frontiers: the 
European School, an experiment'. WAY Forum 
(Paris), no. 27, March 1958, pp. 42-44. 


Describes the work, in the field of history, of 
the school run by the European Coal and Steel 
Community. Children of six different nationalities 
attend the school, and the aim is to put into 
action a history programme which will "give each 
child a knowledge and respect of other countries 
and their inhabitants whilst preserving a love of 
their own land". A start was made in teaching 
the children their own history while at the same 
time introducing elements of the principal non- 
European civilizations in order to develop an 
objective outlook. 

A special history textbook is being written by 
the staff, each member handling the period with 
which he is most familiar. The guiding principle 


is: 


"What events have left their mark on the 
face of Europe, and whatinfluences were responsible 


for the historical ebb and flow of integration and 
disintegration throughout the centuries?" The dif- 
ferent teachers submit outlines of their work to one 


another so as to work out, through mutual criticism, 
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a textbook with as objective an outlook as possible, BEL 


23. World Confederation of Organizations of the , 2-1 
Teaching Profession. Audio-visual aids for ] 
international understanding; preliminary list. 3 
Washington, D.C., 1958. Various pagination. 








Processed. 


This list was compiled, in co-operation with Unesco: A se 
Major Project on Mutual Appreciation of Eastern — yith 
and Western Cultural Values, by the national 1 
chapters of the World Confederation. It supplies ' of th 
teachers with a list of films, filmstrips, slides deve 
and records showing the best illustrations of life delit 
in their respective countries and suggests ways of 


bringing intothe classroom information about other om 
peoples and other countries helping to increase in  jaj)¢ 
young people a basic awareness and understanding je ¢ 
of other customs and cultures. ? inte! 


The list is printed on sheets divided into cards qa, 
which may be cut out and filed. Each entry is bee 
briefly annotated, and the information givenincludes _ pigt, 
the place where the item may be bought, and where 
possible, the price. 

Only 21 national replies were received at the 
time this list was sent to press. It is expected that ? 
further material will be sent in, and supplementary 
lists may be issued from time to time which will 
give information for more countries. of ¢: 
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24. Education for international understanding. A 





source unit for teachers of Australian children 





aged 14-15 years. Sydney, Australian National 





Advisory Committee for Unesco, 1957. 121 p. 


This book was produced by a working party of the 


Australian Unesco Committee for Education, a group 


which included practising teachers, university lec- 
turers in education and inthe socialsciences, and 
members of the Commonwealth Office of Education. 


It has been prepared for teachers of Australian 
children, and the various problems presented are 


approached from the Australian point of view. 


Nevertheless, 


the statement and analysis of 


principles underlying educationfor international 


understanding, 
information intended to assist the teacher in discus- 


and the chapters on specialist 


sions on present-day technological and political 
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developments, are likely to be of interest and value| | 





to educators in other countries. | sery 

Chapters on "the meaning of race", ''the th 
governments of mankind", "economic relations | };, 
between nations" and nuclear energy", are followed | )44; 
by a section in which the personal interests of boys 200 
and girls in Australia in the age-group concerned | 4, 
are identified and used as the starting point for 


activities, in and out of the classroom, designed to 
increase international understanding. 

A list of questions put by children in the class- 
room indicates the kind of information which young 
people are eager to have concerning problems of This 
world importance. held 

The book includes a comprehensive bibliography | 195, 
of materials chosen to assist the teacher to broaden | yj, 
his pupils' understanding of other countries and to | wag 
respond to their need for information about world } gey, 
affairs. A list of other sources of teaching aids | pry 
and materials is also attached. deh; 
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BELGIUM 


95, Belgique. Direction générale de l'enseignement 
primaire etnormal. L'enseignement de l'his- 
toire. Semaines d'information etde perfection- 
nement pédagogique organisées en1952Aa 
l'intention du personnel enseignant primaire. 
Bruxelles, 1952. 140 p. 





Aseries of papers by Belgian specialists dealing 
with the following problems: 
How the teaching of history inthe various grades 


’ of the primary school can be adapted to the child's 


developing notion of time and his spontaneous or 

deliberately awakened interest between the ages of 
§and 12, when, together with the notion of number, 
the notion of time gainsin precision. If certain de- 

tails are related tothe child's personal experience, 

he can be helped, almost unconsciously, to an 
intellectual grasp ofthe notions of time and duration. 
Tales and legends lead onto history. Children should 
be encouraged totake aninterestintheir family 

history. Other suggestions are the use of photography; 
direct appreciation; interviewing the oldest inhabitant; 
emphasis on the personal aspect of history (genea- 
logy, cemeteries, origin of proper names and place- 
names, ruins, cadastral surveys, afew striking 
stories). The question of pre-history is touched on. 

The teaching of political history and the history 

of civilization in primary schools is discussed; also 
the problem of pupils who leave school at the end of 
their primary education and learn only the history 

\ oftheir own country. The teacher should take care 
notto fallinto superficiality by giving too broad and 
panoramic a view of national history against the 
background ofuniversalhistory. Teaching is sterile 
unless itarouses the child's interest, which can 

| sometimes be done by reference to current events. 

| The traditional ''vertical" method of history teaching, 
which shows the succession of events intime, distorts 
the general picture ofa period. But combination of 

| the vertical view (time) with the horizontal view 


— 


(space) helps toform atrue idea of the past and to 
explain the present. 
How can history teaching inthe primary school 

| serve to improve international understanding? - if 

the teacher eliminates, as far as possible, anything 
liable to provoke resentment or hatred among the 
nations, while striving to train the children to be 
good citizens of their own country before seeking to 
make them citizens of the world. 








| 26. Puttemans, André. L'enseignement de l'histoire 

|  etla révision des manuels scolaires en vue 

} d'une meilleure compréhension internationale. 
Bruxelles, Imprimerie des Sciences, 1955. 48p. 








This is the report of aGerman-Belgian Conference 
teld in Brunswick (Germany) from 20 to 25 August 
1954, following on numerous bilateral consultations 
which had taken place since 1954. The Conference 
Was organized by the ''Fédération belge des profes- 
seurs d'histoire", on behalf of Belgium, and by the 
Brunswick "Internationales Schulbuchinstitut", on 
sehalf of Germany. 






























































The resolutions of the Conference, which were 
to be published and communicated to authors of 
textbooks, publishers and teachers, in Germany 
and Belgium, contain recommendations and suggest- 
ions relating mainly to secondary education and 
teacher-training. They are to be considered as 
provisional and are likely to be modified and 
improved atfuture conferences. They are preceded 
by a preamble stating that the Conference was guided 
by the principles and directives of Unesco concern- 
ing respectfor historical truth and the teaching of 
history in such a way as to encourage greater inter- 
nationalunderstanding. The Conference urged the 
governments, school authorities, publishers, authors 
and teachers to reserve a larger place in curricula, 
lessons and textbooks, for facts about the civilization 
and history of other countries, and to indicate more 
clearly the interrelatedness ofthe various factors and 
the contributions made by all peoples to the progress 
of civilization. 


BRAZIL 


27. Lisboa de Oliveira, Alaide. O livro didatico. 
Belo Horizonte, n.d. 116 p. 





The different chapters of this study are devoted to 
a definition of the author's concept of the textbook, 
an evaluation of textbooks at the present time, the 
use of the textbook in teaching international under- 
standing, the current norms in adopting textbooks, 
the reasons for teachers! preferences in choosing 
textbooks, criteria to be used in selecting them, 
and a discussion of how to use them so as to get 
the most good from them. 

In the chapter on the textbook in relation to 
teaching international understanding the author dis- 
cusses the programme of Unesco for the revision 
and improvement of textbooks. Her conclusions 
are that the textbook can and should be one of the 
most important of all tools in building understanding 
between peoples, and increasing the mutual respect 
between nations. 


CANADA 


28. The Canada-United States Committee on 
Education. A study of national history textbooks 
used in the schools of Canada and the United 
States. Washington, D.C., The American 
Council on Education, 1947. 81 p. 








The purpose of this study was to discover the 
extent to which history textbooks used inthe schools 
of Canada and the United States of America help 
the people of the two countries to know and under- 
stand each other and to offer recommendations, 
based on the facts discovered, for the improvement 
of these textbooks. 

Part One discusses the Canadian content in 
American history textbooks, Part Two the American 
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content in Canadian history textbooks. Within each 
part the surveys are similarly arranged: an eva- 
luation by chronological periods - a critical 
summary, and recommendations which are concrete 
and constructively critical of unsatisfactory practice 
or errors of fact or implication. The appendices 
give the outlines used in checking Canadian and 
American history textbooks and list the textbooks 
examined. 


29. Société canadienne d'éducation. Rapport du 
Comité des manuels d'histoire du Canada. 
Toronto, 1946. 34 p. 





This report of the Canadian Committee on History 
Textbooks was presented to the Twenty-second 
Congress of the Canadian Education Association in 
October 1944. The appendix contains a history 
curriculum for Canadian schools, together with 
comments on it submitted by teachers at the request 
of the Association's directors. 

The following are the Committee's main 
recommendations: 
1. The Education Department of each Province 
should consider whether the school curricula for 
history and social studies adequately present the 
history of Canada. 
2. Authors and publishers of textbooks on Canadian 
history should study the recommendations of the 
Congress in order to ensure that all Canadian pupils 
have ready access to history textbooks emphasiz- 
ing the heritage common to the various groups that 
constitute the Canadian people, as well as to text- 
books describing social and cultural progress and 
those designed to broaden the pupils' horizons and 
interests. 
3. The Provincial Education Departments should 
devote greater attention to the teaching of history 
in general and to the question of harmony among 
the various Canadian groups; for that purpose, 
they should provide pupils with a greater number 
of books dealing with Canadian history, and parti- 
cularly with the textbooks authorized in the different 
Provinces, as supplementary reading. 


COSTA RICA 
30. Trejos Dittel, Eduardo. Manual de educacién 


para el civismo internacional. San José, 
Imprenta Nacional, 1956. 140 p. 








A report on a course of study for international 
understanding developed in the Liceo de Heredia 
through the co-operation of the Ministry of 
Education of Costa Rica and Unesco. The greatest 
emphasis was placed on the second year of the 
four-year course. To this end a programme, 
based on centres of interest, was developed which 
treated the Americas and human rights. A method 
of group teaching was worked out, and with it a 
strict correlation ofall material in the development 
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of the programme. The students took a direct 
part in the development of the school programme 
and extra-curricular activities. 

Among the goals of the experiment were to 
develop in the students an understanding of other 
peoples of the world, to encourage them to under- 
stand the ideals involved in working for a better 
country and a better world, to make them realize 
the interdependence of all countries, and to 
appreciate and understand the International 
Declaration of Human Rights and the rdle of the 
different International agencies. 

Subjects included inthe school programme were 
natural history of the Americas, the study of the 
Universal Declaration of Human Rights and its 
historical antecedents, the Hague Conferences and 
the League of Nations. Extra-curricular activities 
involved international relations clubs and inter- 
national school correspondence. 


FRANCE 


31. La _ civilisation européenne occidentale et 
l'école. Paris, Service d'édition et de vente 
des publications de l'éducation nationale, 
1952. 106 p. 





Between 1949 and 1951, the five governments 
signatory to the Brussels Treaty organized meet- 
ings of teachers at Ashridge (1949), Sévres (1950) 
and Oosterbeek (1951). 

The object of these conferences was to establish 
contacts betweenteachers and enable them to study 
together the nature of the moral and spiritual bonds 
uniting their respective peoples. The participants 
were invited, in particular, to try to identify the 
fundamental principles of their common civilization 
and determine to what extent their respective 
educational systems should be more deeply 
permeated by those principles. 

The conclusions adopted by the working parties 
of these conferences are considered inthis general 
report, which contains the views of the participants 
and was prepared by the General Rapporteur, Mr. 
P. Joulia. 

The first part of the report sets out the prin- 
ciples ofthis common civilization, and the second 
part contains some suggestions concerning the 
possibility of applying these principles in the 
educational systems of the countries concerned. 

The first part is expressly limited to a study 
of Western civilization, but the authors point out 
that this is not owing to ignorance, and stress 
their realization that this civilization forms part 
of a much wider one. The text contains numerous 
references to the extraneous influences which have 
affected this civilization, first during the period 
of Greco-Roman antiquity, and then in modern 
times in Italy, Germany, Austria, Spain, Russia 
and Scandinavia, as well as in other European 
and non-European countries. 
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32,'Education du sens international’. Educateurs 
(Paris, Service centralde recherche etd'‘action 
pour l'enfance), juillet-aoft, 1952, pp. 305-464. 


In this special issue devoted to the development 

of an international "sense", the editorial stresses 
that attention to this aspect of education is today 
a duty which no conscientious teacher may avoid. 
The goal is "Love thy neighbour" - but this means 
a neighbour who is known by name and whose 
manner of being and living is understood. The 
articles deal with various aspects of this problem 
and the form they take for the educator: the 
growth of the international "sense" in the child 
and adolescent; understanding between peoples; 
teaching of history and geography; the language 
problem; meetings and exchange of persons; 
international correspondence; the influence of the 
cinema; children's literature, etc. While addressed 
mainly to teachers, these articles will be of 
interest to all educators. The facts presented, 
questions raised and measures suggested may 
usefully be studied by youth leaders. 

Among the most important articles, one by 
Alexandre Rey-Herme is an essay on the psycho- 
logical elements which go to make up the 
international sense, and these are related to the 


several stages of child and adolescent development. 


J. Guérin Desjardins, in discussing international 
understanding, stresses that practical action 
should lead to a feeling for the universal which 
is no vague or changing "humanist idealism", but 
a sense of world citizenship firmly rooted in 
patriotism. Starting from the personal life of 
the child or adolescent, this practical actiontakes 
different forms in the family circle, the school 
and extra-curricular activities. Later it is use- 
fully completed by contacts with young people of 
other countries, through exchange of correspond- 
ence, group travel, holiday camps, etc. The 
author remarks also that these procedures should 
only be used after careful preparation, and that 
care must be taken to avoid insignificant or even 
negative results. An article by Rose-Marie de 
Casabianca, addressed to non-specialists, shows 
that all educators have a responsibility in this 
connexion, and suggests means for achieving a 
common programme for international understanding 
(Unesco gift coupon scheme, international relations 
clubs, etc. ). 

This issue deals with the first phase of the 
question of living in a world community - namely, 
the development of international understanding - 
and it may well be a basic work for all who wish to 
further this aspect of educational science. 

A final section deals particularly with the 
problems of a united Europe, and gives bibliogra- 
phical notes on children's literature and directory 
information about the International Catholic Child- 
hood Office, the International Office for Liaison 


and Documentation, the Pax Christi Movement and 
the international children's communities. 

33. France. Commission nationale frangaise pour 
l'Unesco. L'enseignement de l'histoire et la 
compréhension internationale. Paris, Centre 
national de documentation pédagogique, 1951. 
37 p. 








e - Recommandations 
pour l'enseignement de l'histoire. Paris, 
Centre national de documentation pédagogique , 
1952. 23 p. 








Following the international seminar organized by 
Unesco in 1951 to discuss history teaching as a 
means of developing international understanding, 
a committee was appointed by the French National 
Commission for Unesco to study ways and means of 
improving the teaching of history in French schools 
along the lines suggested by the seminar. 

The first of these two brochures groups ten 
essays by members of the special committee on 
the general aims, scope and methods of history 
teaching at various levels. There is also a dis- 
cussion by Professor André Aubert on history 
teaching and international understanding in terms 
of methods and objectives: in the course of his 
classroom work, the history teacher could inspire 
international understanding by linking national with 
universal history, by studying the interaction of 
civilizations and of peoples, by giving objective 
interpretations of facts and above all by treating 
the subject as the science of the evolution of 
human societies. 

The contents also include a brief record by 
Germaine Weill on two meetings between the 
French Committee and two English teachers, and 
a study by the same author of selected British 
and French history textbooks, covering the period 
1800-1815, used in secondary schools in the two 
countries. 

The second brochure contains the recom- 
mendations of the special committee on the 
methods and content of history teaching. An 
introduction by Professor E. Perroy, of the 
Sorbonne, sets out the objectives of history 
teaching. This is followed by recommendations 
for teaching the subject at different age levels 
(6-11, 11-15, 15-18), in order to further inter- 
national understanding. The chapter on the 
primary school level is particularly detailed, 
suggesting activities within the framework of the 
present official programme and recommending 
new topics which might be added. There is also 
a chapter on the training of history teachers for 
primary and secondary schools, and on the 
teaching of current events. The annexes include 
two discussions by Louis Francois and R. Doucet 
on problems and methods of history teaching as 
a means of developing international understanding. 
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34. France. Commission nationale frangaise pour 
l'Unesco, L'enseignement des langues vivantes 
et la compréhension internationale. Paris, 
Service d'édition et de vente des publications de 
l'éducation nationale, 1953. 113 p. (Mémoires 
et documents scolaires, nouvelle série, no. 2). 








This booklet was prepared by the French National 
Commission for Unesco on the occasion of the 
seminar organized by Unesco in Ceylon in 1953. 

A special sub-committee was setupto study the 
problems involved, and the object of the present 
document is to outline the most important points 
dealt with in the discussions. 

The subjects treated include, in particular, the 
following: modern languages and the knowledge of 
man; methods employed; examinations and teacher- 
training; the teaching of modern Oriental languages. 

The introductory article, which is of special 
interest deals with teaching about the civilization 
of foreign countries in modern language classes in 
France, pointing outthat it is impossible to study a 
language without taking into account the geographical 
and historical data andthe civilization which explain 
it. The author then enumerates and studies the 
means at the disposal of teachers for teaching 
about a particular civilization: School textbooks, 
literature, foreign newspapers, gramophone 
records, folk songs, radio broadcasts, television 
programmes, films, international school 
correspondence, study travel. 


35. . - Pour l'amélioration 
des manuels et de l'enseignement de l'histoire. 
Paris, Centre national de documentation 
pédagogique /1952/. 16 p. (Brochure no, 95) 








Gives the results of the second meeting of the 
Franco-Italian Commission on the improvement of 
history textbooks used in secondary schools. This 
Commission was set up in 1951 in accordance with 
the recommendations of Unesco and the Council of 
Europe, and within the framework of the Franco- 
Italian Cultural Convention. The Commission held 
its first meeting in Rome in January 1952 when 
certain general principles were agreed upon - for 
instance, that there should not be common history 
textbooks for use in both countries, since emphasis 
is naturally given to certain events in each country 
according to their pertinence to the national history. 
It was also agreed that the Commission would 
examine the presentation of historical periods dur- 
ing which there were close contacts between the two 
countries, with a view to remedying defects and 
thus contributing to mutual understanding. 

The second meeting held in October 1952 in 
Paris examined in detail the treatment in textbooks 
in both countries of the following periods: the 
Italian wars, the French Revolution and Empire, 
the Risorgimento and Italian Unity. 

Although the textbooks examined by the Commis- 
sion are not listed in this report, the brochure does 
make specific reference to certain French textbooks. 
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For each period, the Commission agreed on points 
that could be retained in their present form and on 
changes that it would be desirable to make in the 
textbooks used in Italy and France. 


36. Meile, P. 'L'initiation aux civilisations 
orientales par les langues vivantes'. Les 
langues modernes (Paris), no. 3, mars-avril 
1957, pp. 36-47. 





The author of this article studies some of the 
changes which might be made in the curricula and ! 
textbooks of secondary education (modern section), 
with a view to introducing pupils to Oriental civili- 
zations. 

It is not only the already overburdened history 
curricula that the author has in mind. The teachin 
of literature - French and modern languages - must 
be extended to include documents and texts which ? 
relate to Oriental civilizations and which can be 
analysed and commented on by the pupils in their 
accustomed way. 

What are the changes the author would like to 
see introduced? First, the pupils would be given 
a brief introduction to a knowledge of the Orient by 
lively accounts of striking episodes in the discovery ' 
of the Orient's past history, and of the adventures 
and sacrifices of the scientists who brought this 
knowledge to light. The enthusiasm of the young is 
spontaneously aroused by stories of archaeological 
excavations and geographical discoveries. } 
Travellers' memoirs and reports of their journeys, 
would give a vivid description of the first contacts, 
and the evolution of human relations, between the 
Orient and the Occident from the Sixteenth century 
up to the present day. 

The most important change, however, would 
aim at making pupils acquainted with the Oriental 
peoples themselves. It is no longer admissible in 
our day, that we should be unfamiliar with the 
broad outlines of Oriental history, and certain \ 
events of world importance which occurred in Asia. 

In the field of art, pupils would gain some } 
knowledge of the masterpieces of Oriental art, 
through albums of reproductions. 

They would be given a brief initiation in Oriental 
philosophy and religion. 
All these "exotic" innovations could win the 
pupils' attention and constitute a relaxation rather 
than an overburdening of the curriculum. 

Regarding the organization of such courses, the | 
author suggests that teaching about Oriental civili- 
zations should be combined with the teaching of 
modern languages: one or two hours of modern 
language teaching would be devoted to relations 
between these languages and the distant countries 
concerned. This solution, intended mainly for the 
modern section of secondary education, would mean 
that further hours would be added to the already 
existing time-table for language teaching. Thus, © 
parallel with the Latin lessons given in the classica! 


section, there would be French lessons devoted to 


the civilizations of Greco-Latin antiquity or of the 
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modern Western world, and modern language lessons 
relating to the Oriental civilizations. The modern 
language courses would thus consist of a normal 
course, in which the study of English, for instance, 
would make it possible to initiate pupils in the 
civilization of Great Britain and North America; 
and of one or two additional hours during which 
English would be used in order to introduce pupils 
to exotic civilizations. 

Numerous problems remain to be solved: the 
time-tables; complementary in-service training 
courses for teachers; and school textbooks, which 
should be drawn up on a new basis, although their 
contribution to the learning of languages and train- 
ing by means of linguistic exercises will continue to 
be important. 


FEDERAL REPUBLIC OF GERMANY 


37. Eckert, Georg. ed. Deutschland-Frankreich- 
Europa. Die deutsch-franzU¥sische 
Verstundigung und der Geschichtsunterricht. 
Baden-Baden, Verlag fiir Kunst und Wissenschaft, 
1953. 144 p. In German and French. 











This volume, published by the International Text- 
book Institute, was issued as a result of a series of 
meetings over a period of two years, organized by 
French and German history teachers. The meetings 
took place following an agreement reached at 
Stuttgart in 1951 between the Fédération de 1'éduca- 


* tion nationale (France) and the Gewerkschaft 


Erziehung und Wissenschaft (Federal Republic of 
Germany),and providing for the exchange and study 
of primary and secondary school textbooks used in 
the two countries. 

Theteachers considered how certain contro- 
versial aspects of European history were presented 
in their respective countries. They agreed to 
present a joint text (in French and German) con- 


' taining 40 points related to the manner of presenta- 


tion of controversial issues, ranging from the 
French Revolution to the advent of Hitler. 

The report also contains monographs on sub- 
jects such asthe interpretation of events in 1815, 


| Bismarck as presented in French textbooks and 


he 
ather 
2s, the | 
civili- 


ns 
tries 

or the 
d mean 
ady 
hus, 
lassical 





ted to 
of the 





Napoleon II] inGerman ones. There is a list of parti- 


cipants atthe meetings and a useful bibliography. 





38. Spies, Otto. Orientalische Kultureinflliisse im 
Abendland. Braunschweig, Albert Limbach 


Verlag, 1949. 71 p. bibl. 


The author describes the ties between the Orient 
and the Occident in the past, and the influence of 
Oriental culture onthe West inthe fields of language, 
business, philosophy, medicine, mathematics, 
astrology and astronomy, science: and technology, 
music, art and architecture, religion, and litera- 
There is an extensive bibliography giving 


ture. 





the numerous sources consulted. 

The study is intended as background reading for 
teachers, to enable them to explain to pupils at 
the secondary level the Oriental influences on the 
culture being taught in the schools. 


INDIA 


39. Chaudhury, K.P. Content of history in Indian 
schools. Delhi, Ministry of Education, 1954. 
45 p. 





The study of history in India has lost much of its 
interest and utility because of defective teaching, 
and the essential condition for any improvement 
is to secure a unity of outlook as to the meaning, 
objective and scope of the subject. The author of 
this pamphlet states the aims ofhistory teaching in 
Indian schools,and onthe basis of these constructs 
a syllabus for the first ten grades. Suitable text- 
books must be provided; otherwise even an ideal 
syllabus would be useless. 

The author gives the content of the curriculum 
in detailed outline for each grade and develops a 
course in Indian history in a well-defined chrono- 
logical framework. When the child arrives at an 
age where he begins tothink analytically the course 
is broadened. A scientific study of history can be 
most valuable in solving special contemporary 
problems, and in helping to build international 
understanding; to this end the author would have 
the study of the history of other countries intro- 
duced at an advanced stage in the curriculum so 
that the child inthe Indian school may be old enough 
to understand the relationship and interdependence 
of the countries of the world. 

The study alsoincludes a synopsis of the history 
curricula of schools inthe different States of India. 


ITALY 


40. Berardi, Roberto. 'La revisione internazionale 
dei manuali di storia’. Scuola e Citta (Firenze), 
anno IX, no. 4, 30 aprile 1958, pp. 121-127. 





Discusses the problem of history textbook revision 
on an international basis in order to eliminate 
distortions in interpreting facts, and to fill in the 
omissions and iron outthe prejudices which appear 
in such manuals and which adversely affect inter- 
national understanding. The author notes the 
different international meetings which have taken 
place from 1890 to the present time, stresses the 
importance of bilateral consultations, gives as an 
example of the sort of work which is being done a 
questionnaire sent out by the Council of Europe 
regarding mediaeval times, and describes the 
efforts which have been and are being made in Italy 
for history textbook reform. 





JAPAN 


41. Japan. Unesco National Commission. Report 
of a survey of school textbooks in Japan, 1954. 
Tokyo, 1956. 187p. 





A survey, made on both a quantitative and qualitative 
basis, of the treatment of various European countries 
intextbooks in use inJapan. Thetextbooks consulted 
were atthe junior and senior high school level, and 
included geography ,history,and social studies other 
than history and geography. The introduction de- 
scribes the various phases ofthe study,and the 
methods of work and criteria established for the 
investigation. 

There follows a careful consideration of the 
various methods of treating Europe in texts at dif- 
ferent levels of education, showing the comparative 
importance accorded tothe different countries from 
the point of view of content and amount of space. 
There are numerous statistical tables. 

A final chapter is devoted to recommendations for 
future use in writing textbooks. At present most of 
the material devoted totreatment of European coun- 
tries is centred onthe Soviet Union, England, France, 
Germany and Italy, but it would be advisable to in- 
clude as many countries as possible. Many of the 
references toEuropean countries are fragmentary, 
and do not permit the student to see the situation 
as a whole. For these and other reasons an inter- 
national system for the exchange of reference 
material is desirable, so as to ensure adequate 
coverage of as many countries as possible. 


42. . . School textbooks in 
Japan, a report of a survey from the standpoint 
of education for international understanding and 


co-operation. Tokyo, 1958. 203 p. 











As a part of its contributionto Unesco's programme 
for the improvement of textbooks, especially history 
textbooks, the Japanese National Commission for 
Unesco has, since 1953, undertaken a series of 
surveys on the content of textbooks in use in Japan. 
This report, which is the third on the subject to be 
published by the National Commission, gives the 
results of an investigation into the treatment of 
Asian culture and of European culture in 39 sets of 
textbooks (49 volumes) widely used, in 1957, in 
Japanese elementary and secondary schools. 

The survey, which was conducted by members 
of the National Institute for Educational Research 
in Japan, covers both geography and history texts, 
including books devoted to "human" geography and 
to world history. The report shows, with the help 
of analytical tables,the proportion of space allotted 
to certain countries, cultures and national figures, 
and also what aspects of the history and geography 
of other countries are given most emphasis - with 
the corresponding effects in terms of developing 
international understanding. 





KENYA 


43. Sharrad, T.W. Handbook of geography for 
African intermediate schools. Nairobi, East 
African Literature Bureau, 1956. 2v. ' 








According to the author, ''The teacher of geography 
is the interpreter of mankind: he has a serious and 
great responsibility to give a true and interesting 
translation to his pupils." 

This handbook is intended for teachers of 
geography in the four years of the African inter-! 
mediate school. It is based on three lessons each 
week, one of which should be outside the clasgs- 
room - or the time should be spent in practical 
work such as drawing maps. 

The first volume, while based largely on local 
geography, includes lessons which treat matters of 
everyday activity in other countries and compar? 
them with similar activities in the local setting. 
Hunting is discussed first from a local and historical 
point of view, bringing out the effect of environment 
on life, and also discussing the animals that are 
hunted; there follows alesson on hunting in Northern 
Canada by the Eskimos. Similar treatment is given 
to fishing, herding and farming, so that the pupil ’ 
learns not only about why and how things are done 
in his own country but also why and how they are 
done in other countries. 

While the lessons are not given any deliberate 
bias towards international understanding, their | 
structure is such that the pupil learns easily about 
the nature of things in other parts of the world, | 
understandsthe reasons for doing things differently 
because of differences in climate and natural 
resources. 

The second volume covers local geography and 
a study of weather. 


NEW ZEALAND ’ 


44, New Zealand. Department of Education. Prima 
school syllabuses. Understanding the world, 
social studies in history and geography. 
Wellington, 1954. 23 p. 








Among the aims of this syllabus are: "1. To aves 
the interest of childreninthe physical setting of the 
neighbourhood, country and world in which they live 
2. To give children an understanding of the inter- 
dependence of human beings by showing how life in 
the local district is influenced by the co-operation 0 
the people init, howtown and country are inter- 

dependent, and how life inthe local community is 

closely related to the lives of other peoples in other 
lands and other times." In content there is a pro- 

gressive treatment of four mainthemes: ''1. A study 
of the local district; 2. Astudy of how people live in 
New Zealand; 3. A study of how people lived in other 
times; 4. A study of how people live in other places 
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NORWAY 


45, Sédal, Henrik. 'Internasjonalt samarbeid for 
revisjon av historielaerebgkene'. Norsk 
pedagogisk tidskrift (Oslo), i955, no. 7, 
pp. 270-281. 








This article by a Norwegian school inspector deals 
with existing international co-operation for the 
revision of history textbooks. 

The author first gives an account of the work 
started in 1919 in the Nordic countries by the 
organization "Norden", which resulted in 1932 in 
agreement on two principles: 1. Each Nordic 
country's history textbooks should include more 
about the neighbouring countries; 2. Textbooks 
should not include anything apt to offend or hurt 
other nations. A joint committee was set up to 
work with sub-committees for the revision of 
history textbooks, and this work has been going on 
ever since. It is the negative side of the revision 
which has so far been most successful. Textbooks 
have been cleared of material which may offend or 
hurt another country. The positive work of includ- 
ing more of the neighbouring countries' histories 
has been slower, but it may be said that the 
selection of material has become more represen- 
tative. 

The author also reviews the work achieved 
between other countries than the Nordic, starting 
with French-German consultations after World 
War I, the resolutions passed in the League of 
Nations on the subject, and the activities of the 
teachers' organizations in France and Germany to 
eliminate tendentious material from history text- 
books and to boycott textbooks which were 
chauvinistic and hostile towards other countries. 
This work was interrupted in Europe by World 
War II, and the next initiative in the field was 
taken by the United States of America and Canada 
where voluntary and unofficial committees worked 
between 1944-1946 on the mutual revision of 
textbooks. 

Since 1950 many meetings and conferences 
have been held and initiatives taken - including the 
Unesco seminar held in Brussels in 1950 on history 
teaching and international understanding which 
resulted in contacts between Norwegian-German 
and Belgian-Norwegian historians. In 1951 an 
International Textbook Institute was set up at the 
Kant-Hochschule at Brunswick and the first 
volume of Internationales Jahrbuch fllr Geschicht- 
sunterricht was published in 1949. The director 
of this Institute and editor of the yearbook is 
Professor G. Eckert, who took the initiative in 
both projects. 

: In 1951, Unesco held another seminar, at 
Sevres, on history teaching, and the Council of 
Europe has arranged meetings between historians 
to discuss content and revise textbooks. At some 
of the meetings general recommendations for 
future work were proposed and at others particular 
) problems between countries or particular textbooks 
were discussed. 











The author finally mentions the work - begun 
through Unesco, and on which National Commissions 
of Unesco are working - on the revision of Asian 
textbooks by Western countries and Western text- 
books by Asian countries. In this connexion the 
question of geography textbooks is also brought 

up. So far, less work has been undertaken than 

for history textbooks, but there is a Norwegian- 
German plan for mutual revision of geography 
textbooks. 


46. Wergeland, Hakon, comp. Oppseding til fred - 
handbok for laerarar i skulen. Oslo, 
Laerernes fredsnemnd, 1953. 174 p. 








This book has been compiled by the Norwegian 
Teachers' Association for Peace and adapted to 
suit the official curriculum; each chapter cor- 
responds to a subject in the curriculum. Included 
are mother tongue, ethics, history, geography, 
arithmetic, biology and music. For each subject 
the aims and objectives for primary and secondary 
schools are listed as are the ways in which teach- 
ing about international understanding and colla- 
boration for peace may be incorporated into the 
syllabus. 

The last chapter of the book is devoted to the 
programme adopted in 1951 by the International 
Joint Committee for Peace Organizations and 
containing a series of recommendations of which 
the following may be quoted: Children should be 
brought up to live in peace, to think independently 
and thereby become immune from propaganda; 
together with youth from other countries they 
should work constructively in schools and in youth 
camps; they should be informed about the way of 
life in other countries and about foreign civiliza- 
tions. Peace organizations should supply 
information as to all possibilities that exist to 
learn about other countries (travel, exchanges, 
studies, etc.). All efforts by Unesco and other 
organizations to revise history textbooks should 
be encouraged. Everyone should work for the idea 
of "One World", based on social justice. Language 
barriers and their destruction should be studied 
and the adoption of an international language 
envisaged. 


PHILIPPINES 


47. Philippines. Unesco National Commission. 
Teacher's guide in education for living ina 
world community through the social studies. 
Manila, 1955. 24 p. Annexes. Processed. 








This guide is the outcome of a seminar, sponsored 
by various agencies and organizations, which was 
held in Manila in September 1954 on the RGle of 
the Social Studies in Education for Living ina 
World Community. It is designed to give useful 


suggestions not only to teachers of social studies, 
but also to teachers of other subjects. It describes 
some of the ways which have been found helpful 
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by teachers in various parts of the world in teach- 
ing social subjects with a view to developing 
attitudes and ways of life conducive to international 
under standing. 

Sections are devoted to a study of the content 
and organization of programmes, and to methods 
of teaching. The use of audio-visual aids is dis- 
cussed briefly, and further chapters deal with 
methods of working through and with social agencies 
to promote international understanding, and give 
evaluations of school programmes in this field. 

The annexes include sample units of teaching 
international friendship in the primary and second- 
ary schools, and examples of functional evaluation 
methods. 


SWEDEN 
48. Haage, Helge; Wikberg, Sven. Historiunder- 


visningen i folk- och enhetsskolan. Stockholm, 
Natur och Kultur, 1957. 79 p. 





Two educators with long experience have collabo- 
rated in the preparation of this guide, intended for 
teachers in primary school and for future teachers. 

The main theme is to show that if history 
teaching in primary school is to give pupils more 
than mere facts, methods of teaching should be 
changed and adapted towards developing the sense 
of continuity and the understanding of other civiliza- 
tions and peoples. Already at the primary stage 
the teacher should try to encourage interest in other 
people in the home country, neighbouring countries 
and far away countries, both in the present and the 
past. The pupils should be made to feel that they 
belong to a world where no country and its history 
and civilization forms an isolated part but, on the 
contrary, that connexions always exist between 
different civilizations. Taught in such a way, 
history will further the understanding and interest 
in other peoples and already at this early stage 
contribute to international understanding. 


49. 'Specialnummer rorande internationell 
verksamhet', Aktuellt fran skoloverstyrelsen 





(Stockholm), argang 9, no. 36, 1956,pp. 503-525. 


This special issue, for distribution to schools, of 
the official bulletin of the Swedish Board of Educa- 
tion was prepared by the Swedish National Com- 
mission for Unesco in co-operation with the Board, 
to provide background information to teachers on 
the work of the United Nations and the Specialized 
Agencies. Two articles are of particular interest 
to schools, one describing how teaching on human 
rights can be incorporated into the curriculum and 
giving examples of methods of teaching about them 
in the different subject matters, and another 
describing an international club created at a 
Swedish school in order to learn about life in other 
countries, and the various activities of this club. 
The special issue also contains a useful list of 
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literature, films and filmstrips, and names and 
addresses of organizations to contact to obtain 
teaching material. 


; 


50. Unesco och varldsperspektivet i historieunder- } 
visningen. Tva rapporter och ett utkast till 
studieplan - utarbetade p& uppdrag av Svenska 
Unescoradet. Uppsala, Wretmans boktryckeri- 
aktiebolag, 1956. 37 p. (Sartryck ur 
Historielararnas arsbok.) 














Offprint of the Swedish History Teachers' Associa- 
tion Yearbook, 1956. The first part is a report by 
Mr. O. Sérndal on a study tour in Austria, England 
and the Federal Republic of Germany, visiting 
schools in those countries participating in the co- 
ordinated experimental activities in education for 
living in a world community; his conclusion is that 
teacher training should be closely related tothe » 
experimental activities. The need is emphasized 
for a short study guide for teachers in the parti- 
cipating schools and for suitable documentation to 
be made available to the pupils. Existing publica- 
tions are mostly addressed to adults and have to 
be adapted for schoolchildren before they are used - 
a fact which applies to UN as well as Unesco } 
Publications. 

The second part is taken up by a lecture by Mrs, 
B. Rodhe on "History textbooks and international 
understanding", based on reports from the Brussels 
seminar held in 1950 and No. XI in the series } 
"Towards world understanding" by J.A. Lauwerys. 
Revision of textbooks and the state of bilateral and 7 
unilateral studies in different countries are dis- 
cussed. A study guide on the Universal Declaration} 
of Human Rights is presented with reference to 
Unesco publications and UN material, taking into 
account the pattern of Swedish secondary schools 
and recommending classes where this guide could 
be used. } 


UNITED KINGDOM 
51. Briault, E.W.H.; Shave, D.W. Geography in 


the secondary school. 2nded. Sheffield, 
Geographical Association, 1955. 41 p. | 





The authors set forth their ideas on the importance 
and content of secondary school geography and on 
methods of teaching it. They are convinced that 
no young people should leave school "without the | 
fullest and most understanding picture possible of 
the locality, the land, and the world in which they | 
will begin to earn their living and live their adult 
lives". They feel that without a good geography 
course it is not possible for the student to arrive 
at a full appreciation of the dependence of all people 
on land and natural resources, and that ina world 
where distances no longer separate peoples as 
formerly, geographical knowledge is an essential 
background to international understanding. 

This study is intended for secondary school 
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teachers and includes chapters on the place of 
geography in the field of education, the content and 
organization of the geography course, and the 
principles and characteristics of good geography 
teaching. A special section is devoted to a dis- 
cussion of necessary equipment for the geography 
room, and the appendices include a short biblio- 
graphy on teaching methods, information about 
ordinance surveys and other maps, and a sample 
syllabus. 


52. Cons. G.J., ed. Handbook for geography 
teachers; prepared by the Standing Sub- 
Committee in Geography, London University, 
Institute of Education. London, Methuen, 1955. 
448 p. 





This handbook, covering all aspects of geography 
teaching, is divided into twelve sections. The first 
four treat different aspects of geography teaching, 
including the use of audio-visual aids, and the final 
eight sections consists of book lists for different 
stages of primary and secondary education, defini- 
tions of geographicalterms, and lists of publishers, 
geographical societies and official sources of 
geographical information. 

A chapter in the first section is devoted to 
"Geography and the development of international 
understanding". While it is possible for the child 
to achieve a progressive appreciation of world-wide 
conditions and relationships through his ordinary 
course in the subject, it is better to give lessons 
with a deliberate ‘international purpose in mind if 
the teacher wishes to foster a sympathetic attitude 
based on knowledge and understanding. There are 
two approaches open to the teacher, ‘way of life 
geography" and "international affairs geography", 
the former being the more suitable approach for 
the lower scholastic leveland the latter being given 
special emphasis at the upper secondary level. It 
is emphasized that the teacher is not teaching inter- 
national understanding, but geography - yet in a way 
encouraging children to think critically and with 
understanding. Similarities between peoples should 
also be stressed, while the many differences between 


peoples should be explained interms of geographical 
fact. 


53. Geographical Association. Primary School 
Section and Training College Section. Sub- 
committee. Geography in the primary school. 
2nd. ed. Sheffield, 1953. 36 p. 





Describes the new outlook in the teaching of 
geography, based on two conclusions which have 
come from recent studies of the subject. 'The first 
of these is that local geography is indispensable 
because it alone can provide the basis in experience 
from which all other geographical. work proceeds. 
Itprovides the nucleus of a geographical vocabulary 
and a group of familiar reference standards, and in 
the form of local map-making and map-reading, it 
furnishes the foundation for all map-study. The 


second conclusion is that life in other lands can 
best be made real to children by means of vivid, 
detailed, pictorial presentation of typical small 
unit areas. Underlying both is the basic educa- 
tional principle that all geographical studies 
should be related to the interests and experience 
of the children." 

Teaching methods are suggested, and lists of 
equipment and textbooks given. Sections are devoted 
to a consideration ofthe purpose and characteristics 
of geographical work in the primary school, and 
local studies are given in suggested form for the 
junior school. 


54. Hunt, J.W., ed. English history through foreign 
eyes. London, Historical Association, 1954. 
31 p. 





This pamphlet contains translations of 20 passages 
from textbooks currently in use in different 
countries of the world treating various aspects of 
English history over a period of eight centuries. It 
was published following an exhibition of history 
textbooks from other countries arranged by the 
Historical Association in 1953. 

Selection of material to be translated was made 
whenever possible from a text from the country 
whose relations with England were directly con- 
cerned. For example, extracts were taken from 
United States textbooks concerning the American 
colonies and the American Revolution; selections 
were made from Dutch texts showing the history of 
the relationships between the two peoples in South 
Africa; Indiantexts were usedto show the relation- 
ship between India and England during the Eighteenth 
and Nineteenth centuries. 

The conclusions drawn from a limited study 
of books produced in nearly 50 countries were 
"that a wide measure of agreement exists and that 
distortion, with rare and usually obvious exceptions, 
is avoided". 


55. Strong, C.F. Teaching for international under - 
standing, an examination of methods and materials. 
London, H.M.S.O., 1952. 95 p. 








This pamphlet treats concisely but comprehen- 
sively the problems of teaching for international 
understanding. It deals with primary and 
secondary education and further education 
provided by youth services, followed by chapters 
on general principles: the pupil at school and 
after; the equipment of the teacher and the youth 
leader; the rdle of different school subjects - 
history, geography, science, modern languages - 
and the aesthetic side of education. Chapters on 
the place of visual and aural aids and foreign 
visits and exchanges are followed by a summary 
of conclusions. Although a few passages apply 
only to the English education system (e.g. 
references to "the break at 11+") and some are 
out-dated, the treatment generally would be of 
interest to teachers in other countries. 
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56. Wood, Grace A. Geography in schools. London 
Blackie, 1957. 181 p. 





This book, addressed to students in training 
colleges and young teachers, is divided into five 
parts. The first and second parts treat the 
language of geography, and the teaching of local 
geography respectively. Part three is devoted to 
showing teachers how to develop "a sound and 
just international sentiment" in children through 
the teaching of geography in the primary school. 
The author suggests how teaching may be done 
to acquaint children with other countries, so that 
they can understand the basic similarities be- 
tween themselves and children of other lands, and 
understand also why there are certain differences 
in customs and manners which in many cases 
have developed because of climate. The teacher 
must be acquainted with such matters through 
more serious reading than that found in primary 
level textbooks and the author shows how he may 
broaden his background so as to be able to teach 
more effectively. 

The fourth part of the book treats various 
methods of teaching, and the final section 
describes the equipment necessary for geography 
teaching. 

Lists are given of sources from which geography 
teaching materials may be obtained, reference 
books, 'background' books, and children's books. 
The author emphasizes that these lists are merely 
suggestions to start with, as the literature available 
is fairly extensive. 


UNITED STATES OF AMERICA 


57. American Council on Education. Latin 
America in school and college teaching 
materials. Washington, D.C, 1944. 494 p. 








This report of the Committee on the Study of 
Teaching Materials on Inter-American Subjects 
examines the treatment of Latin America and 
inter-American relations in textbooks and teaching 
materials used in schools and colleges of the 
United States of America. The coverage is broad, 
ranging from the elementary school upwards and 
including in its purview all the fields or subjects 
of general education in connexion with which a 
substantial body of scholarly data concerning 
Latin America was available. Among the types 
of material considered are history, geography, 
literature and foreign language textbooks, text- 
books on foreign policy and international relations, 
current events magazines and pamphlets for school 
use, basic books on education, and educational 
motion pictures. The conclusions and recommen- 


dations of the Committee are given, and appendices 
include a list of reviews and consultants and a 
list of the basic teaching materials examined. 





58. . Committee on Asiatic Studies, 





Treatment of Asia in American Textbooks, is 
prepared under the direction of the Committee, __y, 

on Asiatic Studies, American Council on st 
Education, and the American Council, Institute? 

of Pacific Relations. New York, 1946. 104 p, al 

al 

The material in this study is presented in four a 


sections treating different aspects of the curriculy, 5: 
The Far East in geography textbooks, Asia inwors w 
history textbooks, The Far East in American histo, nz 
textbooks, and The Far East in modern problems } cc 
and civics tests. The survey was based on finding; cc 
made by experts, who consulted a total of 108 text- cl 
books; 46 in geography, 11 in world history, 21 in tr 
United States history, and 30 in civics and modern Ww! 
problems. The general conclusions drawn were: na 
1. That far too little material about Asia and Asian 
relations with the rest of the world is to be found * st 
in the books. 2. The data about Asia were not well th 
chosen or balanced. The wide variations in Asian ar 
cultures were too often submerged in uniform fo 
generalities. Economic relations were neglected, in 
and great personages largely ignored. 3. Episodic al 
treatment tends to scatter the information on Asia ot! 
and makes it difficult for the student to forma ? ex 
coherent picture. 4. The story of Asia is too 
frequently presented with an imperialistic bias. 61 
5. In most of the inadequacies reported, omissions, 

as well as wrong in themselves, led to distortion 

and lack of balance. 6. Too many of the illustratiog 
were badly chosen, either from the tourist point of 

view or because out-dated, and the maps were poor. 


59. Cotner, Thomas E.; Grissom, JohnW. A part Th 
bibliography of materials related to internatiom se 
education. Washington, D.C., U.S. Office of un 
Education, Division of International Education, cul 





Teacher Programs Branch, 1954. 104p. ne 
Processed. ) ch 

_ shi 

This bibliography, which originally appeared in the 


1952, was revised and brought up to date by Frank = are 
A. Knapp, Jr. and includes material which appeare: WO 
up to July of 1953. It is divided into three main unc 
sections. The first deals with books, pamphlets, An 
articles and public laws having to do with loans, | Nat 
fellowships, scholarships, and exchange of persons edu 
programmes. The second part includes materials of | 
on counselling, guidance, and programme planning eff 
for persons working with students, teachers, leader} nat 
and professors from other countries. The third as 
section gives reports on programmes co-ordinating 
teacher education for teachers from other countries) the 
coming to the United States of America. , 


60. Everett, Samuel; Arndt, Christian O., eds. cha 
Teaching world affairs in American schools; ? 
case book. New York, Harper, 1956. 270p. | Stu 





Reports on school programmes and experiences 0 








ittee | 


‘itute * 
4 p. 


r 
‘iculun 
n worl; 
histors 
ems / 
ndings 

3 text- 
21 in 
odern 
ere: 
Asian 
ound 

ot well 
A sian 

n 

>cted, 
ris odic 

. Asia 

a } 
O 

as. 
ssions, 
‘tion 
stratio’ 
oint of 
e poor./” 


od 


A part 


nations) 
ce of 
sation, 


| in 
Frank 
\ppearec 
nain 
lets, 
ans, 
er sons 
terials 
anning 
, leader 
third 
dinating 
ountries’ 


i 


ds. 
ools; 2 
»70 p. 


neces in 


— 


education for international understanding. The book 
is divided into five main sections which treat ''class- 
room teaching and learning in public schools, all- 
school and out-of-class activities, system-wide 
school and community services, college, teacher, 
and adult education, and evaluation and a look 
ahead". At the school level, reports are given on 
actual experiences in both primary and secondary 
schools. School activities include reports on the 
working and success of such projects as inter- 
national relations clubs, school forums, youth 
conferences, school assembly programmes, and 
contacts with schools in other countries. Two 
chapters discuss experience in in-service teacher 
training, and the co-operation of community groups 
with schools in furthering education for inter- 
national understanding. 

The foreword stresses the importance of giving 
students a firm understanding of the problem and 
the necessity for learning about other countries 
and peoples. It is hoped that the book, intended to 
foster this needed understanding and open-minded 
intelligence, may serve as a guide to teachers and 
also as a Stimulus to other groups of educators in 
other countries to undertake similar surveys of 
existing conditions. 


61. Kenworthy, Leonard S., ed. ‘International 
understanding through the secondary school 
curriculum'. Bulletin of the National Associa- 
tion of Secondary School Principals 
(Washington, D.C.), vol. 40, no. 224, 
December 1956. 303 p. 











This special issue is devoted to showing how 
secondary schools can encourage international 
understanding through the various subjects of the 
curriculum. The first chapter discusses the 
necessity for such education, and emphasizes the 
changes which have taken place in world relation- 
ships and which make international understanding in 
the individual so necessary. In this essay terms 
are defined, including "education for living in a 
world community", "education for international 
understanding", and "education of world- minded 
Americans". The goals of education for inter- 
national understanding are set forth; such 
education must also include a firm understanding 
of the national culture. Characteristics of an 
effective secondary school programme in inter- 
national understanding are given fully, and there is 
a series of questions which schools should put to 
themselves in determining the effectiveness of 
their programmes. 

The remainder of this issue, which is based on 
questions related to the curriculum, includes 
chapters on "How can the language arts promote 
international understanding?", speech arts, social 
studies, modern language teaching, science teach- 
ing, mathematics, art, music, health and physical 
education, homemaking education and extra- 
curricular activities. There are chapters showing 
how the school library, the school principal, school 






















































supervisors and guidance personnel can help to 
promote international understanding, and a final 
chapter discusses how teachers may evaluate the 
success of their courses given to encourage growth 
in international understanding among the pupils. 


62. Morehouse, Ward. Educational and cultural 
activities on Asia, an account of recent 
developments in the United States. New York, 
The Asia Society, 1958. 25 p. 








This report was prepared as a result of a suggestion 
made to the Asia Society by the United States 
National Commission for Unesco. In the preface 

the author points out that a great deal of the activity 
in implementing the United States' part in the Unesco 
Major Project on Mutual Appreciation of Eastern 
and Western Cultural Values has been undertaken 
under private auspices with no formal mandate or 
sponsorship from Unesco. The present report is 
concerned only with that aspect of the problem. It 

is pointed out that the existence of the Major Project 
and the activities of the United States National 
Commission for Unesco in forwarding the interests 
of the project have created a good environment for 
existing private efforts and the initiation of new 
ones. 

The report is divided into two sections, the first 
discussing ''The round world: a new dimension in 
American education", in terms of scholarly 
resources, the university undergraduate curriculum, 
teacher education, primary and secondary schools, 
and problems and imperatives for the future; the 
second, entitled "America's expanding cultural 
horizons: introducing the general public to Asia", 
and describing the various efforts to increase the 
general knowledge of Asia through museums, 
literature and libraries, dance, music and the 
theatre. A final chapter discusses the problem of 
focusing public attention and indicates steps which 
have been taken to this end through adult education, 
town and city affiliations, and the use of radio and 
television. 


63. Preston, Ralph C., ed. Teaching world 
understanding. New York, Prentice-Hall, 
1955. 207 p. 








This book describes tested procedures for develop- 
ing understanding of the peoples of the world among 
American students at all levels. The aim of the 
contributors was to produce a study which would 
offer "description, encouragement, and practical 
suggestions to the increasing number of teachers 
who are seeking to develop in children and youth 

an understanding of world cultures". 

A discussion of the issues in teaching world 
understanding is given in the first chapter so that 
the teacher may evaluate his or her own attitude 
towards basic concepts which influence the quality 
of teaching. Further chapters make concrete 
suggestions for school programmes at both the 
primary and secondary levels, including school 
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assemblies and programmes for both in-school 
and out-of-school activities, such as work 
camps and affiliations between schools of different 
countries. Each chapter includes a list of books 
for further reading. 


64. Quillen, I. James. Textbook improvement 
and international understanding. Washington, 
D.C., American Council on Education, 1948. 
73 p. 








Written soon after Unesco launched a programme 
for improvement of textbooks in the interest of 
international understanding, this pamphlet 
reviews the movements for textbook revision, 
and textbook revision in the United States of 
America after the First World War; describes 
a number of studies in detail with attention to 
the methods employed and presents a model 
plan for projects in textbook analysis. 


65. Rotter, George E., ed. Building inter- 
national understanding through the study of 
geography and the United Nations. Lincoln, 
Nebraska, Department of Public Instruction, 
1952. 76 p. 











The Department of Public Information of the 
United Nations asked a group of educators in 
Nebraska to work out a scheme by which teach- 
ing about the United Nations could be incorporated 
in the normal teaching programme of geography. 
This publication is the result. 

A list of characteristics of children at nine, 
ten and eleven years of age is given, showing 
their interests and capabilities - thus suggesting 
to teachers the type of activities which will 
catch the child's interest. Teaching units are 
suggested in complete form for teachers of the 
fourth, fifth and sixth grades of the primary 
school; they include suggested materials and 
activities, and also evaluative questionnaires. 
The programme for the seventh and eighth 
grades is entitled "Building International Under- 
standing" and studies the United Nations in 
considerable detail. 

Each suggested teaching unit includes lists 
of pertinent reading material and: audio-visual 
aids. An appendix lists the names and 
addresses of sources of motion pictures and 
filmstrips. 








66. U.S.A. Library of Congress. Reference 
Department. Textbooks, their examination 
and improvement: a report on international 
and national planning and studies, prepared by 
the European Affairs Division. Washington, } 
D.C., 1948. 155 p. 











The object of this report was to bring up to date 
the study published in 1933 by the International 
Institute of Intellectual Co-operation, School 
textbooks revision and International Under standing. } 

An introductory chapter gives a narrative 
summary of work from 1919 to 1948 concerning 
the examination, revision and improvement of 
textbooks, undertaken to serve the interests of 
peace and international understanding. Part II 
gives an annotated and more detailed record of 
these activities. There is an extensive bibliography, , 
with texts of some basic documents. 





67. West, Edith, ed. Improving the teaching of 
world history. Washington, D.C., The National 
Council for the Social Studies, 1949. 275 p. 
(Twentieth yearbook). 





This yearbook was published to emphasize the need } 
for more and better teaching of world history in 
schools in the United States of America. It had 
been assumed by some teachers that world history 
was primarily the concern of the secondary school, 
but this book points out that it is essential to begin 
in the primary grades by developing basic attitudes \, 
and understandings about other peoples of the world./ 
This course of study in the primary grades will 
prepare the student for the more advanced courses 
in the secondary school. The second part of this 
book suggests what may be done at the primary | 
level to build a "world outlook". 

The third part of the study attempts to show seen 
dary schoolteachers how best to organize world his- 
tory courses so as to make them effective, and de- } 
scribes a number of alternative methods of introduc-| 
ing new approaches tothe study of world history. | 

Further sections suggest techniques which may 
be useful in teaching world history, and give 
important lists of reading materials, audio-visual , 
materials and sources of tests for evaluating work 
in world history in the different classes, while a 
final section contains suggestions for a reading 
programme to give the teacher a broad background 
in the subject. 

See also abstract no. 28. 
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SOME BOOKS FOR CLASSROOM AND 


RECREATIONAL READING 


68. Bohman, Birgitta. Barn i frimmande l4nder. 
Stockholm, Tidens bokklubb, 1953- illus. 





This is a series of books for Swedish children, 
published in consultation with Unesco in order to 
increase international understanding and further 
knowledge about life in other countries. Until now 
five volumes have appeared dealing with children 
in China, Iceland, the Pacific Islands, Tunisia, 

and Brazil and Africa. Each volume tells in a 
story-like form how a child lives and works in 
these countries. The books are examined by a 
specialist on the country before being published 

and details of geography are given inthe introduction 
toeach book. In the vocabulary some words in the 
vernacular are always used, in the beginning with 
atranslation but later in the text without. The 
illustrations show scenes from everyday life and 
special features of the region in order to familia- 
rizethe young reader with a civilization and way of 
life which at first sight may seem exotic but which 
because of its strangeness is likely to appeal to a 
child. At the same time the essential similarities 
are pointed out, so that while the child is drawn 

by the differences between himself and children of 
other lands he also understands that there are 

many basic points in common. 


Around the world today. 





London, Chatto and Windus, 1957. 4 v. illus. 


This series of books is written for children about 
children in various countries of the world. They 
are suitable for leisure time or classroom reading 
for the age group 12 - 15. Each book is written 
abouta child that the author knows personally, and 
the stories are true. They give an authentic picture 
of children's lives and are intended to encourage 
world understanding among English schoolchildren. 
The books are copiously illustrated with photographs 
taken by the author. 

Luis of Spain describes the experiences of the 
oldest son of afarmer near Valencia, his relations 
with his friends and family, his successes and fail- 
ures in working on his father's farm - all reflecting 
@ particular way of life. Descriptions of farm 
and countryside, and the story of a history lesson 
given by the itinerant school-teacher broaden the 
background and give the pupil further insight into 
this particular aspect of Spanish life. 

Other books in the series are: Cesare of Italy, 
Jan of Holland, and Michel of Switzerland. 

10, Evans, Eva Knox. People are important. New 

York, Capitol Publishing Company Inc. 1951. 

86 p. illus. 








A book for the younger age groups designed to show 
children that, in spite of differences in manners, 





habits, social customs and physical appearance, 
human beings in any country have the same basic 
needs and sensibilities as their neighbours in other 
parts of the world. The author concentrates on 
characteristics and types of behaviour understand- 
able to quite small children, for example, habits 
and customs in names, languages, food, clothing, 
housing and so on. Her illustrations are taken from 
scientific data collected by anthropologists, but 
selected to fit the child's limited, personal view 
of his own work. They show how differences can 
give variety and colour to the human scene, how 
some of them have developed from common roots 
and how the products of one country can enrich 
life in another. 

Written in an easy, familiar style the book 
touches only on superficial problems which children 
can be expectedto grasp. The dangers of moralizing 
are skilfully avoided; at the same time, an appeal 
is made to the sympathy and interests of the young 
reader who is encouraged to use his own judgement 
and to look for a reasonable explanation of differ - 
ences in matters such as food, clothing and manner 
The emphasis is on the individual, his importance 
to himself, and to the rest of the world. 


n 


71. From many lands. 
illus. 


London, Evans Brothers, 
n.d. 6 v. 


This series of readers, intended for the secondary 
level, includes the following titles, each by a 
different author: Tales from Arabia, Tales from 
Ceylon, Tales from China, Tales from India, 
Tales from Ireland, and Tales from Scotland. 

While primarily meant as reading books, they 
are also useful in courses which are co-ordinated 
with the general theme of education for international 
understanding. Many of the stories are folklore, 
but there are also stories which show the everyday 
way of life in the country treated, and allow the 
pupil to compare his way of living with that of other 
peoples, and to see, therefore, the similarities 
and interdependence of the different countries of 
the world. 


72. Jackson, Kathryn; Scarry, Patsy; Raulin, Alda. 
The world children live in. Morristown, N.J., 
Silver Burdett, 1957. 5 v. illus. 

around the 


books in this series Fun 


The five 
world, Home around the world, Pets around the 


world, Schools around the world, Work around 


the world, give pictures and descriptions of _ 
children in more than fifty countries. Pictures 
and text have been selected to illustrate the 
child's own familiar environment as it might be 
at home and as it is in other lands, with the 
aim of broadening the young American's under- 
standing of the world he lives in. 


The simply written script accompanying the 
many photographs is intended as a reading and 
vocabulary exercise for younger children in the 
primary school. Two of the books, Schools 
around the world and Work around the world are 
written for more advanced primary grades. Both 
commentary and pictures provide topics for 
discussion and are an incentive to make further 
discoveries about the life of children in other 
countries. Each book contains teaching hints 
and suggestions for activities to follow up what 
has been learnt, either at home or in the 
classroom. 

The books are attractively bound and 
presented, and of the right size to be handled 
by the children themselves - an important 
feature which is sometimes overlooked in 
children's books. 





73. Nabandji, lafille aux crapauds, etautres contes, 
Paris, Société universitaire d'éditions et de liby; 
rie, 1952. 127 P. (Contes de partout et de toujours 

i 





An anthology of 17 short tales taken from the literature, 
and folklore offive continents. The idea ofthis col- ( 
lection was conceived at the International Seminar fo; 
Education for International Understanding organized | 
by Unesco at Sévres in1947. The book is designed to 
interest children of one region in those of other regio 
The stories were chosen partly for their national’ 
character, and partly for the interest and attraction , 
thatthe young reader may find in them. f 
The stories included inthe collection are drawn 
from the literature of the following regions or coun- 
tries; Ba-Ronga (Africa), the United States of Americ: 
Brazil, Syria, China, Norway, Hungary and New 
Zealand. } 
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UNESCO COUPONS 


We should like to draw the attention of our readers to the Unesco Coupon Scheme, which may 
enable them to purchase materials listed in this periodical. Because it is often difficult to send 
money from country to country for the purchase of books, films, laboratory equipment, etc., 
Unesco has created a sort of international currency, the UNESCO COUPON. These coupons 
enable schools, universities, teachers and students in many parts of the world to buy freely 
the materials which they need for study and research, 


UNESCO COUPONS can be used to buy: 


books the following categories of edu- various categories of scientific 
cational films: material for education and re- 


periodicals search, such as: 


(a) screening prints and dupli- 
cate prints optical instruments, balances 
and weights 


photocopies 


microfilm copies (b) original negatives and du- 


: : cea tai laboratory glass-ware 
art reproductions plicate negatives yg 
electrical measuring instru- 
charts, globes, maps, as well as 
“ ments 
sheet music . 7" 
(c) 16mm. raw film for printing analytical and clinical test- 
gramophone records the above categories of films ing apparatus, etc. 


UNESCO COUPONS are on sale in most Member States which have currency restrictions. If you do not 
know where to obtain coupons, please consult your National Commission for Unesco or write to Unesco, 
Paris, for the information. 


The TRAVEL COUPON SCHEME, which is designed to overcome the currency barriers to edu- 
cational and cultural travel, is an extension of the Unesco Coupon Scheme described above. 
Travel Coupons are a form of international travellers'cheque. They provide the foreign exchange 
needed to enable travellers such as students, teachers and research workers to spend time 
abroad for study or research, 


For full details, please refer to the following explanatory leaflets: 
UNESCO COUPONS 


with separate addenda on 


BOOK COUPONS 
FILM COUPONS 


COUPONS FOR SCIENTIFIC MATERIAL 


INTRODUCING THE UNESCO TRAVEL COUPON 


(containing the addresses of the national agencies responsible for the allocation and issue of coupons, 
and the banks where they may be cashed). 


which may be obtained upon request from the: 


UNESCO COUPON OFFICE 
Place de Fontenoy, 


Paris - 7e (France) 

















UNESCO PUBLICATIONS : 


Afghanistan: Panuzai, Press Department, Royal Afghan Ministry 
of Education, KABUL. 

Algeria: Editions de l'Empire, 28, rue Michelet, ALGER. 

Argentina: Editorial Sudamericana S.A., Alsina 500, BUENOS 
AIRES. 

Australia: Melbourne University Press, 369 Lonsdale Street, 
MELBOURNE C.1 (Victoria). 

Austria: Verlag Georg Fromme & Co., Spengergasse 39,WIEN V. 

Belgium: Office de publicité S. A., 16, rue Marcq, BRUXELLES; 
N.V. Standaard Boekhandel, Belgiélei 151, ANTWERPEN. For 
The Courier;Louis de Lannoy, 22 Place de Brouckére, BRUXELLES, 

Bolivia: Libreria Selecciones, avenida Camacho 369, casilla 
972, LA PAZ. 

Bulgaria: Raznoiznos, 1, Tzar Assen, SOFIA. 

Burma: S.P.C.K. (Burma), 549 Merchant Street, P.O. Box 222, 
RANGOON. 

Cambodia: Librairie 
PHNOM-PENH. 

Canada: The Queen's Printer, OTTAWA (Ont.). 

Ceylon: Lake House Bookshop, P.O. Box 244, Lady Lochore 
Building, 100 Parsons Road, COLOMBO 2. 

Chile: Editorial Universitaria S. A., avenida B. O'Higgins 1058, 
casilla 10220, SANTIAGO. 

China: The World Book Co., Ltd., 99, Chungking South Road, 
Section 1, TAIPEH, Taiwan (Formosa). 

Colombia: Librerfa Central, Carrera 6-A n°. 14-32, BOGOTA. 

Costa Rica: Imprenta y Librerfa Trejos, S.A., apartado 1313, 
SAN JOSE. 

Cuba: Libreria Econdmica, Pte. Zayas 505-7, apartado 113, 
LA HABANA. 

Czechoslovakia: Artia Ltd., 30, Ve Sméckdch, PRAHA 2. 

Denmork: Ejnar Munksgaard Ltd., 6 Nérregade ,KOBENHAVN K. 

Dominican Republic: Librerfa Dominicana, Mercedes 49, apar- 
tado de correos 656, CIUDAD TRUJILLO. 

Ecuador: Libreria Cientifica, Luque 225 a 229, casilla 362, 
GUAYAQUIL. 

El Salvador: 
SALVADOR, 

Ethiopia: International Press Agency, P.O. 
ABABA, 

Finland: Akateeminen Kirjakauppa, 2 Keskuskatu, HELSINKI. 

France: Librairie de |' Unesco, place de Fontenoy, PARIS-7&; 
Wholesale: Sales Section, place de Fontenoy, P ARIS-7©. 

French West Indies: Librarie J. Bocage, 15, rue Ledru-Rollin, 
B.P. 208, FORT-DE-FRANCE (Martinique). 

Germany (Fed. Rep.) : R. Oldenbourg K.G., Unesco-Vertrieb fur 
Deutschland, Rosenheimerstrasse 145, MUNCHEN 8. 

Greece: Librairie H. Kauffmann, 28, rue du Stade, ATHENES. 

Haiti: Librairie "A la Caravelle", 36, rue Roux, B.P. 111, 
PORT-AU-PRINCE. 

Hong Kong: Swindon Book Co., 25 Nathan Road, KOWLOON. 

Hungary: Kultura, P.O. Box 149, BUDAPEST 62. 

India: Orient Longmans Private Ltd.: 17, Chittaranjan Ave., 
CALCUTTA 13; Indian Mercantile Chamber, Nicol Road, 
BOMBAY 1; 36a Mount Road, MADRAS 2; Gunfoundry Road, 
HYDERABAD 1; Kanson House, 24/1 Asaf Ali Road, P.O. 
Box 386, NEW DELHI 1. Sub-Depots: Oxford Book & Station- 
ery Co., Scindia House, NEW DELHI; Rajkamal Prakashan 

Ltd., Himalaya House, Hornby Road, BOMBAY 1. 

Indonesia: G.C.T. Van Dorp & Co., Djalan Nusantara 22, 
Posttrommel 85, DJ AKARTA. 

Iran: Commission nationale iranienne pour |'Unesco, avenue du 
Musee, TEHERAN. 

Iraq: McKenzie's Bookshop, BAGHDAD. 

Ireland: The National Press, 2 Wellington Road, Ballsbridge, 
DUBLIN, 

Israel: Blumstein's Bookstores Ltd., 
48 Nahlat Benjamin Street, TEL AVIV. 

Italy: Libreria Commissionaria Sansoni, via Gino Capponi 20, 
casella postale 552, FIRENZE. 

Jamaica: Sangster's Book Room, 91 Harbour Street, KINGSTON ; 
Knox Educational Services, SPALDINGS. 

Japan: Maruzen Co., Ltd., 6, Tori-Nichome, Nihonbashi, P.O. 
Box 605, Tokyo Central, TOKYO. 


Albert Portail, 14, avenue Boulloche, 


Manuel Navas & Cia., 14avenida Sur 37, SAN 


Box 120, ADDIS 


Private 


35 Allenby Road and 


NATIONAL DISTRIBUTORS 


Jordan: Joseph I. Bahous & Co., Dar-ul-Kutub, Salt Road, P 
Box 66, AMMAN. 
Korea: Korean National Commission for Unesco, Ministey 


Education, SEOUL. 4 


Lebanon: Librairie universelle, avenue des Francais, BEYRG - 


Liberia: J. 69 Front 
MONROVIA. 


- 
Luxembourg: Librairie Paul Bruck, 33, Grand-Rue, LUXEMBOY 


Momolu Kamara, and Gurley Stree 


‘ 


Malaya (Federation of) & Singapore: Peter Chong & Co,, Bim 


Box 135, SINGAPORE. 
Malta: Sapienza's Library, 26 Kingsway, VALLETTA, 


Mexico: E.D.I.A.P.S.A., Libreria de Cristal, apartado 
8092, MEXICO 1. D.F. 

Monaco: British Library, 30, boulevard des Moulins, MOM 
CARLO. 

Morocco: Bureau d'études et de participations industriel 
8, rue Michaux-Bellaire, boite postale 211, RABAT, 

Netherlands: N.V. Martinus Nijhoff, Lange Voorhout 9, 

G. 

New Zealand: Unesco Publications Centre, 100 Hack 
Road, CHRISTCHURCH. 

Nicaragua: A. Lanza e Hijos Cia. Ltda., casilla de correos 
MANAGUA. 

Nigeria: C.M.S. (Nigeria) Bookshops, P.O. Box 174, LAG 

Norway: S.S. Bokhjgrnet, Stortingsplass 7, OSLO. 

Pakistan: Ferozsons: 60 The Mall, LAHORE; Bunder 
KARACHI; 35, The Mall, PESHAWAR. 

Panama: Cultural Panamefia, Avenida 7.7 n° .T 1-49, apartado 
correos 2018, PANAMA. 

Paraguay: Agencia de Librerias de Salvador Nizza, calle 
Franco 39/ 43, ASUNCION. 

Peru: Libreria Mejia Baca, Jirén Azangaro 722, LIMA. 

Philippines: Philippine Education Co. Inc., 1104 Castille) 
Quiapo, P.O. Box 620, MANILA. ‘ 

Poland: Osrodek Rozpowszechniania Wydawnictw Nauk 
PAN, Palac Kultury i Nauki, WARSZAWA. 3 

Portugal: Dias & Andrade Ltda., Livraria Portugal, rua 
Carmo 70, LISBOA. $ 

Rumania: Cartimex, Str. Aristide Briand 14-18, P.O. Box’ 
135, BUCURESTI. 

Singapore: see Malaya (Federation of). 

Spain: Libreria Cientifica Medinaceli, Duque de Medin 
MADRID. For The Courier: Ediciones Iberoamericanas 
Pizarro 19, MADRID, 

Sweden: A/B.C.E. Fritzes Kungl. Hovbokhandel, Freds 
STOCKHOLM 16. For The Courier: Svenska Unescoradet, 
sagatan 15-17, STOCKHOLM C, 

Switzerland: Europa Verlag,, Rdmistrasse 5, ZURICH. 
40, rue du Marche, GENEVE, 

Thailand: Suksapan Panit, 
BANGKOK, 

Tunisia: Victor Boukhors, 4, rue Nocard, TUNIS. 

Turkey: Librairie Hachette, 469, Istiklal Caddesi, Be 
ISTANBUL. 

Union of South Africa: Van Schaik's Bookstore (Pty) Ltd, 
Building Church Street, P.O. Box 724, PRETORIA. 

United Arab Republic: La Renaissance d'Egypte, 9 Sh. 
Pasha, CAIRO (Egypt). 

United Kingdom: H.M. Stationery Office, P.O. Box 569, LO 
ye 

United States of America: Unesco Publications Centet, 
Third Avenue, NEW YORK 22. N.Y., and except for perio 
Columbia University Press, 2960, Broadway, NEW YORK 27,™ 

Uruguay: Unesco Centro de Cooperacion Cientifica para 
Latina, bulevar Artigas 1320-24, casilla de correo,859, MO® 
VIDEO.; Oficina de Representacién de Editoriales, 
Cagancha 1342, 1¢f piso, MONTEVIDEO. 

U.S.S.R.: Mezhdunarodnaja Kniga, MOSKVA G-200. 

Venezuela: Libreria Villegas Venezolana, avenida Urd 
esquina calle Norte 17, plaza San Bernadino, edificio 
CARACAS, 

Viet-Nam: Librairie papeterie Xuan-Thu, 185-193, rue 
B.P. 283, SAIGON. 

Yugoslavia: Jugoslovenska Knjiga, Terazije 27, BEO 
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